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Abstract: Principals in resource-limited primary schools face unique challenges in 
fostering a positive work culture among teachers. This study explores the managerial 
strategies of the principal at State Elementary School 44 South Bengkulu in enhancing 
teachers’ discipline, motivation, collaboration, and responsibility. Using a qualitative 
case study approach, data were collected through observation, interviews, and 
document analysis, and processed with data reduction, presentation, and verification 
techniques. Findings show that the principal employed structured strategies of 
planning, monitoring, evaluation, and follow-up, while addressing challenges such as 
limited facilities, administrative burdens, bureaucratic demands, and varying levels 
of teacher motivation. The study concludes that adaptive and communicative 
leadership is crucial in transforming teachers’ work culture, and it offers practical 
insights into flexible policy support, reward systems, and managerial leadership 
training for similar educational contexts. 
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A. Introduction 

 
Teachers’ work culture is one of the crucial factors in determining the quality of 
education in schools. A positive work culture reflected in discipline, collaboration, 
professionalism, and commitment to teaching and learning is believed to enhance the 
quality of instructional processes. Previous studies have emphasized that the 
principal’s leadership, particularly instructional-oriented leadership, plays a central 
role in shaping a school climate that supports teacher competence development and 
students’ academic achievement (Mustari & Nurhayati, 2024; Veletić et al., 2023). 
Effective managerial strategies, such as the establishment of collaborative work teams, 
structured supervision, and the strengthening of teacher learning communities, have 
been proven to be essential instruments in reinforcing this work culture (Hernández, 
2022). This study is guided by the classical managerial framework of POAC theory 
(Planning, Organizing, Actuating, and Controlling) (Koontz & O’Donnell, 1976), 
which conceptualizes management as a systematic process to achieve organizational 
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goals. Within the school context, principals’ managerial strategies can be analyzed 
through these four functions: planning school programs, organizing resources, 
actuating teachers through motivation and supervision, and controlling performance 
via evaluation mechanisms. At the same time, perspectives from transformational 
leadership (Bass, 1990) and distributed leadership (Spillane, 2006) are also relevant, as 
they emphasize the role of visionary, collaborative, and shared leadership in 
enhancing teachers’ professionalism and fostering collective responsibility. These 
frameworks provide a dual theoretical lens to understand how managerial strategies 
are enacted in practice to strengthen teachers’ work culture. 
 
Despite the established importance of leadership in shaping teachers’ work culture, 
challenges persist, particularly in public primary schools located in resource-limited 
and competitive rural contexts. Numerous studies have emphasized instructional 
leadership to improve teacher performance, but few have specifically examined 
principals’ managerial strategies in detail, especially how these strategies operate 
under constraints such as limited facilities, external bureaucratic demands, and 
uneven teacher motivation (Bellibaş et al., 2021; Kilag & Sasan, 2023; Li & Liu, 2022). 
Other works highlight the role of academic supervision and professional development 
in improving teachers’ work culture (Sugiar & Sanusi, 2024; Toh et al., 2022), but they do 
not explicitly link these initiatives to a coherent managerial framework. Similarly, 
studies on school organizational culture (Anwar et al., 2023; Iskamto, 2023) have not 
fully explored the managerial processes through which principals influence teachers’ 
discipline, collaboration, and commitment in rural schools. 
 
Recent developments also underscore the global and national shift toward 
collaborative leadership models. Distributed leadership, professional learning 
communities, and coaching are increasingly recognized as effective approaches to 
sustain teacher professionalism (Antinluoma et al., 2021; Galdames-Calderón, 2023; 
Grimm, 2024). In Indonesia, national initiatives such as the Guru Penggerak and 
Sekolah Penggerak programs launched by the Ministry of Education emphasize the 
need for adaptive, collaborative work cultures that place meaningful learning at the 
center. Yet, most existing research remains concentrated in urban or well-resourced 
schools, leaving limited evidence about how managerial strategies unfold in rural 
contexts where schools face both resource scarcity and external competition. 
 
This study seeks to address this gap by examining the principal’s managerial 
strategies at State Elementary School 44 South Bengkulu. The novelty of this research 
lies in three dimensions. First, it provides a contextual analysis of how managerial 
strategies are operationalized in a small rural school overshadowed by more 
prominent institutions. Second, it extends the understanding of teachers’ work culture 
to include administrative efficiency, creativity in teaching, and collective innovation 
dimensions often overlooked in prior research. Third, it integrates managerial (POAC) 
and leadership theories (transformational and distributed leadership) to evaluate 
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strategies from administrative, pedagogical, and collaborative perspectives, as well as 
their impacts on student achievement. 
 
The contribution of this study is twofold. Theoretically, it enriches the literature on 
school leadership by demonstrating how managerial strategies interact with teachers’ 
work culture in resource-limited rural schools. Practically, it provides insights for 
principals on how to design adaptive managerial approaches, for policymakers on the 
need to support flexible and context-sensitive leadership, and for teachers on building 
stronger ownership, synergy, and sustainable positive work cultures. Based on this 
background, the research questions in this study are: What managerial strategies are 
employed by the principal to enhance teachers’ work culture? What challenges are 
encountered by the principal in implementing these strategies? And what is the 
impact of the principal’s managerial strategies on strengthening teachers’ work 
culture at State Elementary School 44 South Bengkulu? 

  
B. Methods 
 
This study employs a qualitative descriptive approach aimed at understanding the 
principal’s managerial strategies in enhancing teachers’ work culture at State 
Elementary School 44 South Bengkulu. This approach was chosen because it allows 
for an in-depth portrayal of phenomena occurring in the field and enables the 
researcher to explore various aspects that influence teachers’ work culture. Qualitative 
descriptive research seeks to describe and analyze phenomena as they occur, without 
introducing intervention (Sugiyono, 2022). The research subjects consisted of the 
school principal and teachers, who were selected using purposive sampling with 
specific inclusion criteria relevant to the objectives of the study. The principal was 
chosen because of their authority in determining school direction and policies, while 
teachers were selected based on their teaching experience and involvement in the 
implementation of school programs. In this study, the teachers had five to fifteen years 
of teaching experience, which was expected to provide valuable insights into the 
dynamics of the school’s work culture. The number of participants in qualitative 
research is not determined by statistical requirements, but by the depth and richness 
of information obtained (Creswell, 2016). The data were collected through 
observations, in-depth interviews, and documentation (Sugiyono, 2022). The 
researcher developed research instruments in accordance with the selected method. 
An instrument serves as a tool employed by the researcher to collect data, with the 
aim of facilitating the research process and producing more accurate, comprehensive, 
and systematic results, thereby making the analysis easier to conduct (Widiana et al., 

2023). In the context of a qualitative study, research instruments may include interview 
guides, observation sheets, and documentation protocols that are designed based on 
the focus of the research. The use of these instruments aims to ensure that the data 
collected are truly relevant to the research problem and are able to provide a 
comprehensive and in-depth description of the phenomenon under investigation 
(Sugiyono, 2022). Observations were directed at the interactions between the principal 
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and teachers, especially in activities that foster discipline, collaboration, and 
professional development. In-depth interviews were conducted with the principal 
and several teachers to gain deeper insights into managerial strategies, while 
document analysis such as teacher performance reports, meeting records, and school 
policies was used to complement and triangulate the findings. To ensure the relevance 
and validity of the data, the researcher employed research instruments including 
interview guides, observation sheets, and documentation protocols, which were 
developed based on the indicators presented in Table 1. 

 
Table 1. Research Instrument Grid 

Problems Indicator Data source 
Data collection 
technique 

Principal’s managerial 
strategies in improving 
teacher work culture 

a. Planning (needs identification, 
goal setting, program 
development) 

b. Implementation (strategic 
communication, program 
implementation, teacher 
empowerment) 

c. Evaluation (monitoring, 
success assessment, follow-up) 

Principal, 
Teachers, School 
Documents 

Interview, 
Observation, 
Document 
Analysis 

Obstacles faced by school 
principals in implementing 
strategies to improve 
teacher work culture 

a. Internal constraints (human 
resources, work climate, 
infrastructure, internal 
management) 

b. External constraints 
(regulations, 
committee/parent support, 
social environment) 

Principal, 
Teachers, School 
Committee, 
Policy Documents 

Interview, 
Observation, 
Document 
Analysis 

The impact of the 
principal’s managerial 
strategy on teacher work 
culture 

a. Individual impact (discipline, 
motivation, initiative, teacher 
competence) 

b. Group impact (cooperation, 
communication, culture of 
sharing) 

c. Institutional impact 
(conducive work climate, 
work efficiency, school 
achievement) 

Principal, 
Teachers, School 
Documents, 
Student Learning 
Outcomes Data 

Interview, 
Observation, 
Document 
Analysis 

 
The data were analyzed using thematic analysis following the framework of Braun 
and Clarke, which enabled systematic identification of patterns in relation to the 
research questions (Braun & Clarke, 2023; Byrne, 2022). The process involved six 
stages. First, all interviews and field notes were transcribed verbatim and repeatedly 
read for familiarization. Second, relevant text segments were coded according to the 
indicators in Table 1, such as planning, implementation, evaluation, obstacles, and 
impacts. Third, the codes were organized into potential themes that reflected the 
principal’s managerial strategies and their outcomes. Fourth, these themes were 
reviewed to ensure consistency and alignment with both the coded data and the 
overall dataset. Fifth, each theme was refined, defined, and named to clearly represent 
its core meaning. Sixth, the themes were synthesized into a coherent narrative that 
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directly addressed the research objectives and indicators. Through this process, the 
data could be systematically linked to the study’s focus and provided a 
comprehensive understanding of how the principal’s managerial strategies influenced 
teachers’ work culture. 
 
As the primary instrument of data collection and analysis, the researcher 
acknowledged their positionality and maintained reflexivity throughout the study. 
The researcher was aware of potential biases due to prior knowledge of the school 
context, and therefore applied triangulation across data sources (interviews, 
observations, and documents) to enhance trustworthiness. Ethical considerations 
were also strictly observed. All participants gave informed consent before data 
collection, and their confidentiality and anonymity were ensured during reporting. 
This study was conducted with full respect for participants’ rights and in accordance 
with research ethics standards in educational studies. To ensure that the data 
correspond to the research focus, the researcher applied three main steps of analysis, 
as illustrated in Figure 1. 

 

 
 

Figure 1. Research Data Analysis Techniques 
 

C. Results and Discussion 
 

The results of this study are described based on the established research focus. The 
discussion is guided by an analytical framework that encompasses the principal’s role 
as manager, innovator, and motivator. The research focus is as shown in Figure 1. As 
illustrated in Figure 1, the principal’s managerial strategy in improving teacher work 
culture is manifested through three interrelated roles: as manager, innovator, and 
motivator. As a manager, the principal carries out systematic planning, organizes and 
implements strategies, and conducts evaluation and follow-up to ensure 
sustainability. As an innovator, the principal introduces new ideas and methods, 
integrates technology, and develops collaborative programs to enhance professional 
synergy among teachers. Meanwhile, as a motivator, the principal strengthens 
teachers’ enthusiasm and loyalty by providing recognition, awards, and mentoring, 
while also empowering them to take an active role in decision-making processes. 
These three roles are not carried out in isolation but interact dynamically to overcome 

Data Reduction

Data reduction means 
selecting the main 
points, focusing on the 
important things, then 
looking for themes and 
patterns and 
discarding the 
unnecessary. 
(Sugiyono, 2022).

Data Presentation

Data presentation is 
presenting a set of 
structured information 
that allows for 
drawing conclusions 
and taking action. 
(Zakariah et al., 2020). 

Verification

Data verification is 
intended to determine 
the final data from the 
entire analysis stage 
process so that all 
problems can be 
answered according to 
the data and problems. 
(Rijali, 2018).
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various internal and external obstacles including limited facilities, administrative 
demands, and teacher motivation gaps so that they collectively contribute to shaping 
a positive and sustainable teacher work culture. Ultimately, this integrated approach 
results in tangible improvements in discipline, collaboration, responsibility, and 
participation among teachers, reinforcing the quality of learning in the school. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 2. Research Focus 
 

Research findings on the managerial strategy aspects of school principals in 
improving teacher work culture are shown in Table 2.  

 
Table 2. Research findings on the managerial strategy aspects of school principals 

in improving teacher work culture  
Focus Research findings on the managerial strategy aspects of school principals 

in improving teacher work culture 

Identifying the needs of 
teachers’ work culture 

The principal identifies needs by analyzing aspects of time discipline, 
collaboration between teachers, learning innovation, and compliance with 
school policies through observation, document review, and teacher 
performance evaluation. 

Methods for collecting 
information on work culture 
conditions 

Using a combination of individual interviews, focus group discussions 
(FGDs), and internal questionnaires to obtain accurate and representative 
data. 

Teacher involvement in 
identifying needs 

Teachers are actively involved in discussion forums, providing input, 
sharing experiences, and raising obstacles, thereby enriching the data and 
building a sense of ownership of the strategies to be developed. 

Challenges in identifying 
needs 

Differences in teachers’ perceptions regarding the concept of ideal work 
culture, resistance to changes in established work patterns, and limited time 
for meetings due to busy academic agendas. 

Formulation of strategic 
objectives for improving work 
culture 

The principal sets goals based on issues identified in the school, such as 
punctuality, lack of communication between teachers, and minimal 

PRINCIPAL’S MANAGERIAL STRATEGY IN IMPROVING TEACHER WORK CULTURE 

Principal as Managerial 

1. Planning for improving work 

culture 

2. Organizing and implementing 

strategies 

3. Evaluation and follow-up 

 

 

Principal as Innovator 

 

1. Implementation of new ideas 

and innovations 

2. Use of new technologies and 

methods 

3. Development of collaborative 

programs 
 

 

Principal as Motivator 

 

1. Providing awards and 

recognition 

2. Cultivating teacher enthusiasm 

and loyalty 

3. Mentoring and empowering 

teachers 

OBSTACLES FACED 

(Internal, External, Facilities and Infrastructure) 

IMPROVING TEACHER WORK CULTURE 

(work discipline, rewards and recognition, and involvement and participation) 
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Focus Research findings on the managerial strategy aspects of school principals 
in improving teacher work culture 

collaboration in learning innovation. The goals are clear and focused, such 
as improving discipline and strengthening coordination across subjects. 

Alignment of objectives with 
identified problems 

The objectives formulated are in line with the work culture problems that 
were previously revealed, so they are directed at overcoming the obstacles 
that exist in the school environment. 

Realistic goals in school 
conditions 

Objectives are tailored to available resources and time, ensuring they can be 
implemented without overwhelming teachers. The program is implemented 
in stages, like a learning innovation that begins with small steps before 
expanding more broadly. 

Concrete programs/activities 
to improve teacher work 
culture 

The principal develops programs such as regular monthly coordination 
meetings, cross-subject discussion forums, in-house training on active 
learning strategies, scheduled academic supervision, lesson study, joint 
development of teaching materials, and an appreciation program for high-
achieving teachers to motivate performance. 

Supporting policies for 
program implementation 

The principal establishes policies that include routine meeting schedules and 
procedures, teacher requirements for at least two competency development 
activities per semester, structured classroom supervision, and a system of 
rewards and sanctions related to discipline and performance. All policies are 
outlined in the Principal’s Decree and the School Work Plan  

Reflection of teacher needs 
and input 

Most programs and policies align with teacher aspirations, gathered through 
feedback gathering forums. Teachers feel programs like in-house training 
and lesson study are a direct response to the need for improved teaching 
skills and collaboration. 

The main considerations in 
selecting/designing a program 

Considerations include the program’s relevance to improving learning 
quality, its alignment with the results of teacher work culture evaluations, 
resource availability, implementation timeline, and policy support from the 
Education Office. Prioritized programs are those that have a direct impact on 
discipline, learning quality, and a conducive work climate. 

Strategic and program 
communication methods 

The principal conveys strategies and programs for improving teacher work 
culture through early-year work meetings, monthly coordination meetings, 
special teacher meetings, and informal communication such as discussions in 
the teachers’ lounge and class visits. 

Socialization media or forums The teacher work meeting forum is the most effective medium because it 
allows for comprehensive information sharing, Q&A sessions, and 
clarification. The teacher WhatsApp group is used for quick announcements, 
program updates, and technical coordination. 

Teacher’s initial response The majority of teachers responded positively to the strategies and programs 
because they were relevant to their needs, such as improving discipline and 
collaborative learning. A small number of teachers were skeptical, fearing an 
increased administrative burden. 

Efforts to achieve common 
understanding 

The principal provides detailed explanations, concrete examples of strategy 
implementation, holds follow-up sessions, facilitates small group 
discussions, and supervises classes to ensure shared understanding. 

Strategic communication 
challenges 

Challenges include differences in teachers’ understanding, limited time for 
outreach, and resistance to change. Solutions are implemented through 
personal approaches, informal communication, motivation, and linking the 
program to direct benefits for teachers and students. 

Leadership and Program 
Management 

The principal provides direct supervision, organizes a structured activity 
schedule, and regularly monitors progress. He or she acts as a director, 
decision-maker, and facilitator, ensuring program implementation is 
according to plan. 

 
The findings presented in Table 2 demonstrate that principals’ managerial strategies 
in improving teacher work culture involve a cyclical process that begins with needs 
identification, progresses to program formulation, and culminates in implementation 
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and evaluation. This sequence reflects the managerial functions of planning, 
organizing, actuating, and controlling (POAC), while also highlighting the importance 
of participatory leadership and adaptive communication.  
 
First, in terms of needs identification, the principal’s approach combined structured 
observations, document reviews, and teacher performance evaluations with 
participatory forums such as focus group discussions (FGDs) and internal 
questionnaires. This mixed-method approach enhanced the validity of data collected 
while simultaneously fostering teacher ownership of the change process. However, 
challenges such as divergent teacher perceptions of ideal work culture and limited 
time due to academic demands illustrate the complexity of translating diagnostic 
findings into consensus. These findings resonate with the literature on collaborative 
leadership, which emphasizes the value of co-constructed diagnoses in building trust 
and reducing resistance (Ghamrawi, 2023; Leithwood, 2021). 
 
Second, the formulation of strategic objectives showed alignment between identified 
problems (e.g., lack of punctuality, weak inter-teacher communication, and limited 
collaboration in innovation) and the goals established by the principal. Importantly, 
these objectives were designed to be realistic within the school’s resource constraints 
and implemented gradually, echoing the SMART principles (Glushchenko, 2022) and 
continuous improvement cycles. Such strategic alignment demonstrates that effective 
managerial planning requires not only technical rationality but also contextual 
sensitivity, as highlighted in instructional leadership theory (Jusoh et al., 2024). 
 
Third, the programs developed by the principal ranging from regular coordination 
meetings and lesson studies to in-house training and structured supervisiondirectly 
addressed the dual dimensions of discipline and professional growth. The integration 
of appreciation mechanisms for high-achieving teachers further reflects the 
application of reinforcement theory in sustaining positive behavior (Mulyasa, 2022). 
The embedding of these programs into formal policy instruments, such as the 
Principal’s Decree and School Work Plan, underscores the institutionalization of 
managerial strategies, thereby transforming them from temporary initiatives into 
sustainable practices. 
 
Fourth, communication emerged as both a strength and a challenge. Formal platforms 
such as teacher work meetings provided space for collective sense-making, while 
digital media such as WhatsApp groups facilitated rapid coordination. However, 
differences in understanding, time limitations, and skepticism among some teachers 
necessitated adaptive responses through personal approaches, informal dialogue, and 
linking strategies to tangible benefits. This reflects the core tenets of transformational 
leadership, which highlight the role of two-way communication and motivational 
framing in overcoming resistance (Panjaitan et al., 2023). 
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Finally, program management highlighted the principal’s multifaceted role as 
supervisor, facilitator, and decision-maker. Structured scheduling, competency-based 
task allocation, and routine monitoring demonstrated competency-based 
management in practice. At the same time, the involvement of teachers in 
implementation and evaluation illustrated distributed leadership, reinforcing 
collaborative culture and ownership. These findings echo broader scholarship 
showing that managerial effectiveness in schools depends not only on strong 
leadership at the top but also on distributed responsibilities that engage teachers as 
active partners (Nadeem, 2024). 
 
It becomes clear that improving teacher work culture requires the integration of 
managerial precision, participatory engagement, and adaptive leadership. The 
interplay between technical processes (e.g., SMART goal setting, monitoring 
indicators) and relational processes (e.g., teacher involvement, motivational 
communication) is particularly critical. When principals balance these dimensions, 
managerial strategies not only address surface-level issues of discipline and 
compliance but also contribute to deeper shifts in collaboration, innovation, and 
professional commitment. This dual focus underscores the value of conceptualizing 
school leadership not merely as administrative control but as an enabling force that 
cultivates sustainable organizational learning (Giannakos et al., 2022). 
 
Research findings on the managerial strategy aspects of obstacles faced by school 
principals in implementing strategies to improve teacher work culture are shown in 
Table 3. The findings reveal that the implementation of managerial strategies to 
improve teacher work culture is not without challenges. One of the most prominent 
obstacles is the constraint of time. The school’s packed schedule often limits 
opportunities for structured program implementation and continuous professional 
development. This finding aligns with prior studies that emphasize time as a 
persistent barrier in educational management, particularly in schools with limited 
human resources. In response, principals demonstrated adaptability by adjusting 
schedules and adopting more flexible activity timelines, ensuring that strategic 
initiatives did not disrupt the primary learning process. 
 

Table 3. Research findings on the aspects of obstacles faced by school principals 
in implementing strategies to improve teacher work culture 

Focus Research findings on the aspects of obstacles faced by school principals in 
implementing strategies to improve teacher work culture 

Implementation Constraints Time constraints due to busy school schedules, differences in teacher 
motivation levels, and limited supporting facilities. 

Strategy to Overcome 
Obstacles 

Making schedule adjustments, providing personal motivation to less 
engaged teachers, and maximizing resources through collaboration with 
school committees and external parties. 

Monitoring Frequency and 
Methods 

Monitoring is conducted at least once a month, and can be done more 
frequently as needed. Methods include direct classroom observation, review 
of learning administration, brief interviews, analysis of program 
implementation reports, and direct observation within the school 
environment. 
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The Challenge of Motivation 
and Commitment 

High motivation is found in some teachers, but there are obstacles such as 
excessive administrative burdens, minimal appreciation, and personal 
problems. 

Managing Differences of View The principal overcame resistance through a persuasive approach, open 
dialogue, and explanation of the benefits of the strategy. 

External Policy and 
Regulatory Constraints 

Several policies and regulations from the education department are 
considered too complex, require a long implementation time, and reduce the 
flexibility of schools in implementing strategies to improve teacher work 
culture. 

Bureaucratic Demands and 
Procedures 

Strict bureaucratic procedures often hinder the smooth implementation of 
programs. Principals adjust activity schedules and delegate administrative 
tasks to keep teachers focused on learning. 

Intervention or Direction from 
Outside Parties 

Input from school supervisors can sometimes be helpful, but in certain 
situations it can actually become an obstacle if it is not in line with the 
school’s strategic plan. 

Differences in expectations 
and views 

Generally, in line with the principal’s strategy, but there are differences of 
opinion on program priorities and approaches to improving teacher 
discipline, which require discussion before reaching an agreement. 

Influence of social 
environment 

A community environment that cares about education supports a conducive 
work atmosphere, but conservative attitudes and resistance to certain 
changes can be obstacles to implementing strategies. 

Input and criticism from 
external parties 

Criticism regarding budget allocation and policy priorities can sometimes be 
challenging. Principal’s address this through open communication, 
transparent explanations, and a clear understanding of policy rationales. 

 
Another obstacle relates to differences in teacher motivation and commitment. While 
some teachers exhibit high levels of dedication, others struggle with administrative 
burdens, lack of recognition, or personal challenges. The principal’s strategy of 
offering personalized motivation and open dialogue reflects an attempt to manage 
these differences through relational and persuasive leadership, which is consistent 
with transformational leadership theory emphasizing individualized consideration. 
In addition, external policy and bureaucratic demands present significant hindrances. 
Complex regulations from the education department, combined with rigid 
bureaucratic procedures, limit school autonomy and reduce flexibility in program 
execution. This challenge echoes existing literature highlighting the tension between 
top-down regulations and school-level innovation. To mitigate these constraints, 
principals adopted pragmatic solutions, such as delegating administrative tasks and 
focusing teachers’ energy on pedagogical improvement. 
 
The study also uncovers tensions arising from differing perspectives, both internally 
among teachers and externally with supervisory bodies or community stakeholders. 
While most stakeholders support the strategies, disagreements over program 
priorities and approaches occasionally emerge. The principal addressed these 
differences through dialogue, consensus-building, and transparent communication, 
reinforcing the importance of participatory leadership in overcoming resistance. 
 
The social environment further shapes the dynamics of teacher work culture. On one 
hand, a community that values education contributes positively to the school climate; 
on the other, conservative attitudes or skepticism toward change can slow down 
progress. Similarly, input and criticism from external actors, such as concerns over 
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budget allocation or policy priorities, function as double-edged swords: while they 
encourage accountability, they can also pressure schools to divert attention from long-
term strategic goals. Principals counter these challenges by employing transparent 
explanations, accountability measures, and aligning external expectations with school 
priorities. 
 
Synthesizing these findings, it becomes evident that the obstacles faced by principals 
are multidimensional, encompassing internal factors (teacher motivation, 
commitment, and resistance) and external factors (policy constraints, bureaucratic 
procedures, and community expectations). The strategies employed schedule 
adjustments, motivational approaches, delegation, open communication, and 
consensus building demonstrate an adaptive managerial style that prioritizes both 
relational and structural solutions. This study therefore reinforces the notion that 
effective leadership in education requires not only technical managerial competence 
but also socio-emotional skills to navigate complex human and institutional 
dynamics. 
 
Research findings on the impact of the principal’s managerial strategy on improving 
the work culture of teachers are shown in Table 4. The results of this study 
demonstrate that the principal’s managerial strategies have a significant and 
multidimensional impact on the work culture of teachers at State Elementary School 
44 South Bengkulu. One of the most prominent effects is the strengthening of teachers’ 
sense of responsibility. By involving teachers in planning, monitoring, and evaluating 
school programs, the principal has created a culture where accountability is not 
externally imposed but internally cultivated. This finding is consistent with studies 
emphasizing that distributed and participatory leadership fosters greater ownership 
of professional tasks among teachers, ultimately leading to improved educational 
quality. 
 

Table 4. The results of research findings on the impact of the principal’s 
managerial strategy on improving the work culture of teachers   

Focus The results of research findings on the impact of the principal’s 
managerial strategy on improving the work culture of teachers at 
State Elementary School 44 South Bengkulu 

The impact of strategies on 
teachers’ sense of 
responsibility 

The strategies implemented encourage teachers to be more 
responsible for their tasks, both in terms of learning administration 
and the quality of teaching in the classroom. 

Concrete examples of the 
impact of strategy on 
discipline and motivation 

Teachers are more consistent in attending on time, actively 
participating in meetings, completing learning materials, and 
demonstrating a willingness to collaborate in developing school 
programs. 

The impact of strategies on 
teacher skills and 
competencies 

Through training, workshops, and technical guidance, teachers 
become more proficient in using digital learning media, developing 
teaching materials based on the independent curriculum, and 
implementing collaborative learning methods. 
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The impact of strategies on 
the ability to face 
challenges in the classroom 

Teachers become more flexible and skilled at solving problems, 
adaptive to changing conditions, and more confident in managing 
classes even when facing limited facilities or technical constraints. 

 
Another evident impact lies in discipline and motivation. Teachers have become more 
punctual in attending classes, more engaged in meetings, and more proactive in 
completing teaching materials. Beyond compliance, these behaviors signal a shift 
toward intrinsic motivation and professional pride. Such transformation aligns with 
the notion that managerial strategies grounded in recognition, supervision, and 
collaborative planning strengthen not only external discipline but also the intrinsic 
drive of teachers to excel in their profession. 
 
The study also highlights notable improvements in teachers’ skills and competencies. 
Through structured professional development activities such as workshops, technical 
guidance, and peer discussions, teachers gained new expertise in using digital 
learning media, designing curriculum-based teaching materials, and applying 
collaborative learning strategies. These outcomes echo earlier research asserting that 
managerial leadership, when combined with ongoing capacity-building initiatives, 
enhances teachers’ pedagogical adaptability in the era of curriculum reform and 
technological integration. 
 
Equally significant is the impact on teachers’ ability to face challenges in the 
classroom. The strategies implemented enabled teachers to develop greater resilience, 
problem-solving capacity, and adaptability in managing diverse and resource-
constrained learning environments. Teachers demonstrated increased confidence 
when dealing with challenges such as limited facilities or unexpected disruptions, 
reflecting a culture of innovation and adaptability. This finding underscores the 
crucial role of leadership in cultivating not only technical competencies but also the 
psychological readiness of teachers to confront uncertainty. 
 
Taken together, these findings suggest that the principal’s managerial strategies do 
more than enforce compliance; they reshape the professional culture of teachers by 
strengthening responsibility, motivation, competencies, and adaptive capacity. This 
integrative impact confirms that managerial leadership is a key driver of sustainable 
improvement in school culture. In synthesis, the evidence reinforces theoretical claims 
that effective leadership must simultaneously address structural, relational, and 
capacity-building dimensions to generate a lasting transformation in teacher work 
culture. 
 
Based on the research findings, the managerial strategies implemented by the 
principal of State Elementary School 44 South Bengkulu can be understood as a 
comprehensive process that begins with systematic planning, continues with 
structured implementation supported by effective communication and adaptive 
problem-solving, and culminates in significant impacts on teacher work culture. The 
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first stage of this process is the formulation of strategic goals and objectives to 
strengthen teacher discipline, motivation, and professionalism. Goal setting at the 
school level follows the SMART principles (Specific, Measurable, Achievable, 
Relevant, and Time-bound), which are considered effective in guiding organizational 
members towards measurable progress (Glushchenko, 2022). Strategic planning 
aligned with the school’s vision plays an important role in increasing teacher 
accountability while motivating them to pursue shared targets. Unlike traditional 
approaches that emphasize compliance, the strategies at SD Negeri 44 focus not only 
on punctuality or administrative accuracy but also on broader outcomes such as 
improving learning quality and student engagement (Leithwood, 2021). The 
involvement of teachers in formulating objectives through discussion forums further 
reflects the principles of collaborative leadership, proven to build collective 
commitment and reduce resistance to change (Ghamrawi, 2023). Thus, strategic 
planning in this context does not merely serve as a formal document, but as a 
managerial instrument that directs the entire school community toward a productive 
and sustainable work culture. 
 
The translation of strategic goals into concrete operational objectives is facilitated by 
the use of measurable indicators such as teacher attendance, the frequency of cross-
subject professional learning communities, and results from classroom observation 
rubrics. Such formalized indicators are essential for accountability and serve as 
benchmarks for ongoing improvement (Cunha et al., 2023). The principal 
systematically establishes baselines, defines success indicators, prioritizes objectives 
according to resources, and assigns responsibilities with clear deadlines. This process 
is in line with recommendations that effective school-level indicators should be 
measurable with available data and remain relevant to professional development 
priorities (Rodríguez et al., 2022). To maintain adaptability, objectives are embedded 
within a continuous improvement cycle through small-scale trials, regular 
monitoring, and rapid revisions based on evaluation. Importantly, co-creation with 
teachers and stakeholders in the goal-setting process has strengthened ownership and 
enhanced the contextual relevance of objectives to classroom practices, consistent with 
literature on participatory leadership and improvement science (Cahyanto et al., 2025; 
Sabban & Herawan, 2023). 
 
The implementation phase reflects the managerial function of planning, organizing, 
actuating, and controlling (POAC). The principal’s role as communicator, facilitator, 
and decision-maker was evident in structured program scheduling, regular 
monitoring, and direct supervision of instructional practices (Lebang et al., 2025). 
Measurable targets were matched with competency-based task allocation, which has 
been shown in prior studies to enhance efficiency and teacher responsibility 
(Thummaphan et al., 2022). Communication strategies were central to this stage, 
delivered through both formal mechanisms—such as annual work meetings, monthly 
coordination sessions, and structured teacher meetings—and informal channels like 
lounge discussions and classroom visits. This pattern aligns with transformational 



Journal of Social Work and Science Education 
Volume 7 (1) 2026, 86-107 
E-ISSN 2723-6919, P-ISSN 2746-0827 
 
 

99 

leadership theory, which emphasizes two-way communication to build clarity of 
vision and commitment (Panjaitan et al., 2023). The use of digital platforms, 
particularly WhatsApp groups, further illustrates adaptive management that 
combines conventional and technological media for timely coordination (Mhlongo et 
al., 2023). Although most teachers responded positively, concerns about 
administrative burdens revealed that communication must highlight the direct 
benefits of strategies for daily teaching, as resistance to school change often diminishes 
when communication demonstrates clear advantages for teachers and students 
(Akdeniz & Konakli, 2022; Hoffjann, 2022). 
 
In program execution, the principal faced multiple challenges such as limited time due 
to busy schedules, differences in teacher motivation, and restricted facilities. These 
were addressed through adaptive scheduling, personalized motivation for less 
engaged teachers, and collaborative resource mobilization with school committees 
and external partners. Such adaptive and collaborative leadership approaches are 
considered effective for schools operating under resource constraints (Rakhmadi et 
al., 2025). Teacher participation in program implementation and evaluation also 
reinforced the principle of distributed leadership, where leadership roles are shared 
to expand organizational capacity and sustain collaboration (Nadeem, 2024). This 
participatory leadership model created space for teachers to contribute ideas, lead 
initiatives, and co-evaluate programs, thereby increasing their ownership of school 
policies. Findings related to realistic scheduling, competency-based delegation, and 
structured supervision are consistent with studies emphasizing the role of 
instructional leadership in strengthening discipline and program effectiveness (Pana, 
2024; Pisriwati et al., 2024) 
 
The process of teacher empowerment and support was another important dimension. 
Facilities, mentoring, and recognition were consistently provided, generating a 
climate of trust where teachers felt valued and comfortable sharing challenges. This 
reflects the significance of open communication and recognition within organizational 
climate theory (Aririguzoh, 2022). However, variation in teacher motivation and 
attitudes toward monitoring remained as challenges. While many teachers viewed 
monitoring as constructive, some perceived it as repressive. This finding resonates 
with research showing that negative perceptions of supervision can weaken 
motivation if not coupled with persuasive communication (Selvik & Helleve, 2023; 
Wardani et al., 2021). Thus, leadership sensitivity to teacher needs became crucial in 
minimizing resistance. 
 
The outcomes of these managerial strategies were evident in teachers’ increased sense 
of responsibility, discipline, motivation, and professional growth. Teachers showed 
improved punctuality, consistency in administrative tasks, active participation in 
school programs, and readiness to collaborate. These impacts align with 
transformational leadership theory and self-determination theory, which emphasize 
supportive leadership as a driver of teacher job satisfaction and proactive behavior 
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(Allen et al., 2015; Erturk, 2022; Susanti & Ardi, 2022). Professional competence was 
also strengthened through training, workshops, and mentoring, enabling teachers to 
use digital learning media, design materials for the independent curriculum, and 
implement collaborative methods. Such professional learning is positively correlated 
with improved student outcomes (Kusmawan et al., 2025; Meng, 2023). The 
establishment of working groups and mentoring reinforced collaborative practices, 
consistent with evidence that structured coaching enhances instructional quality 
(Atkinson et al., 2022). Furthermore, recognition of contributions, both formal and 
informal, increased intrinsic motivation, confirming that positive reinforcement 
strengthens teacher commitment when applied appropriately (Putri et al., 2024). 
 
At the cultural level, changes were observed in the form of stronger collaboration, 
more routine professional communication, and a supportive atmosphere conducive 
to innovation. These findings support earlier research that highlights the role of 
leadership in fostering a culture of continuous learning and professional engagement 
(Fisher, 2021; García-Martínez et al., 2021). The literacy program, for example, 
progressed more quickly due to teacher collaboration under cohesive leadership, 
reflecting the effectiveness of Professional Learning Communities (Hudson, 2024; 
Meesuk et al., 2021). Such changes affirm that managerial strategies can successfully 
transform work culture by integrating discipline, collaboration, and innovation into 
teachers’ daily practices. 
 
Despite these successes, structural and external constraints remain significant. 
Bureaucratic procedures, complex education department regulations, and heavy 
administrative workloads sometimes shifted focus from long-term culture building to 
short-term compliance. These findings echo prior studies showing that rigid 
bureaucracy can lead schools to prioritize administrative reporting over learning 
quality (Al-Deek et al., 2024; Hammond et al., 2022). Limited facilities and 
technological resources also constrained innovation, requiring principals to prioritize 
resources, optimize school funds, and seek external partnerships (Swandi et al., 2024). 
Social and cultural factors further influenced implementation. While the community 
generally supported education, conservative attitudes sometimes resisted change, 
confirming that socio-cultural context plays an important role in determining the 
acceptance of innovation (Zuo, 2022). To maintain legitimacy, the principal relied on 
transparent communication, including disclosure of budgets, which strengthened 
trust and stakeholder engagement. 
 
Evaluation and reflection activities became essential tools for sustaining 
improvement. Reflection meetings, policy adjustments, and follow-up training 
provided a structured mechanism for continuous learning and collective awareness 
(Winarni et al., 2022). Moreover, the principal’s ability to integrate feedback into 
strategic revisions aligns with findings that effective leadership in school management 
depends on responsiveness to evaluation results (Anwar et al., 2025). The 
establishment of a culture of teacher self-reflection also demonstrates the school’s 
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progress toward becoming a learning organization, consistent with organizational 
learning theory (Giannakos et al., 2022). 
 
Overall, the managerial strategies applied at State Elementary School 44 South 
Bengkulu demonstrate effectiveness in strengthening teacher work culture, even 
though challenges persist. The findings emphasize that the success of such strategies 
depends on synergy between leadership, resource optimization, teacher involvement, 
and stakeholder support. Nevertheless, the study’s limitations should be noted. Its 
scope was confined to a single school, and its qualitative descriptive approach makes 
findings context-specific. Resource and time constraints also limited opportunities for 
deeper triangulation with quantitative data. Therefore, future research is 
recommended to broaden the scope across multiple schools with diverse 
characteristics, adopt mixed-methods designs to generate more robust evidence, and 
explore related variables such as leadership style, organizational climate, and 
community involvement. Such directions would enrich the literature and provide 
practical insights for improving teacher work culture in varied educational settings. 
 
 
D. Conclusions 
 
This study examined the principal’s managerial strategies in enhancing teachers’ 
work culture at State Elementary School 44 South Bengkulu. The findings show that 
the principal played multiple roles as decision-maker, director, facilitator, and 
motivator by implementing structured strategies such as routine supervision, 
recognition and rewards, professional development, and teacher involvement in 
planning and evaluation. Despite internal and external challenges, these strategies 
fostered improvements in teachers’ discipline, motivation, responsibility, and 
collaboration, thereby contributing to a more professional and supportive work 
culture. This study contributes to the literature on managerial leadership by 
demonstrating how adaptive, communicative, and collaborative leadership strategies 
can be effectively applied in a rural Indonesian school context. It highlights the direct 
link between principals’ managerial practices and cultural transformation among 
teachers, adding contextual depth to existing leadership theories. For school 
principals, this study underscores the importance of combining supervision, reward 
systems, and teacher participation to foster sustainable cultural change. For 
policymakers, it highlights the need to provide flexible policy support, reduce 
administrative burdens, and strengthen leadership training programs tailored to rural 
school contexts. Future research should employ mixed-methods approaches to 
measure the quantitative impact of managerial strategies on student learning 
outcomes. A multi-site comparative study across diverse school settings would also 
be valuable to identify which strategies are universally effective and which are 
context-specific. Longitudinal research could further capture the sustainability of 
work culture changes over time. 
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