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Abstract: This study aims to explore students’ experiences in literacy activities, 
analyze perceptions and factors influencing reading interest, and examine the role of 
literacy activities in fostering sustainable reading engagement. Employing a 
qualitative research design with a phenomenological approach, data were collected 
through structured interviews, participant observation, and secondary 
documentation, and analyzed using Miles and Huberman’s interactive model. The 
findings reveal that effective literacy implementation depends on four interrelated 
pillars: teacher creativity, principal support, family involvement, and technology 
adaptation. Results further indicate that consistent innovation in literacy activities 
significantly enhances students’ intrinsic motivation, while cross-sector collaboration 
effectively addresses resource limitations and access disparities, enabling the 
sustainable development of a contextualized reading culture. The novelty of this study 
lies in its holistic identification of multi-actor collaboration and technology integration 
as fundamental, rather than peripheral, to literacy success. Practically, the findings 
equip educators and policymakers with evidence-based strategies for designing 
inclusive, adaptive literacy programs that transcend conventional classroom 
boundaries. The study contributes a comprehensive framework for understanding 
how systemic support structures and contextual adaptations collectively foster 
enduring reading interest in diverse educational settings. 
 
Keywords: Literacy Activities, Phenomenological Study, Reading Interest  
 
 
A. Introduction 
 
Education in Indonesia is currently facing various challenges and significant 
developments. Along with technological advances, digitalization of education has 
become a key focus in improving access to and the quality of learning (Alenezi et al., 
2023; Timotheou et al., 2023). The government and various educational institutions 
are striving to implement technology-based learning systems, such as e-learning and 
online education platforms, to reach more students in various regions, including 
remote areas. However, disparities in infrastructure and internet access remain 
obstacles that must be addressed. The education system plays a vital role in improving 
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literacy and reading interest. A curriculum that focuses on developing literacy skills, 
along with innovative and engaging teaching approaches, can stimulate reading 
interest among students. Effective education must integrate teaching methods that 
motivate students to actively engage in reading. 
 
Furthermore, the Indonesian education curriculum is continuously being refined to 
adapt to current needs. More innovative and interactive approaches are expected to 
make learning more relevant and engaging for students. Another challenge is 
improving teacher quality through ongoing training so they can teach using more 
effective methods. Despite the numerous challenges, collaborative efforts between the 
government, educational institutions, and the community are expected to bring 
positive change to education in Indonesia. Literacy plays a crucial role in today’s 
education, as it serves as the foundation for developing critical and creative thinking 
skills. Literacy extends beyond reading and writing skills to understanding and using 
information in various forms, including digital media. In the context of modern 
education, literacy is key to empowering students to access, analyze, and interpret 
information effectively. Literacy, as an integral part of education, helps develop 
students’ critical and creative thinking skills (Afrilyasanti et al., 2025; Yasdin et al., 
2021). 
 
This helps them actively participate in an increasingly global society. Current 
educational curricula often emphasize the importance of digital and information 
literacy, aiming to prepare students for the increasingly complex challenges of the 
workplace and everyday life. A creatively designed literacy curriculum can stimulate 
student engagement in reading activities (Parulian Sibuea et al., 2024). Based on the 
results of the 2022 Programme for International Student Assessment (PISA) survey, 
Indonesia ranked 70th out of 80 countries in reading literacy, with a score of 359. This 
score is the lowest since Indonesia first participated in PISA in 2000 and represents a 
decline compared to the 2018 score of 371. This reflects a concerning low level of 
reading interest among students and the general public. Reading is a key foundation 
for developing knowledge and critical thinking skills. To address this issue, various 
literacy activities have been promoted in schools, libraries, and reading communities. 
However, the effectiveness of these activities has not been fully sufficient to 
significantly increase reading interest. A more in-depth approach is needed to 
understand the essence of literacy activities. 
 
Teachers and librarians are key actors in implementing efforts to increase reading 
interest in students. However, they often face obstacles such as a lack of creativity in 
designing programs or inadequate infrastructure support. Phenomenological studies 
can reveal their perspectives on efforts to increase reading interest. The government-
initiated School Literacy Movement (GLS) has been running for several years, but not 
all schools have been able to implement it optimally. Some schools have succeeded in 
creating a reading culture, while others remain stagnant. Phenomenology can help 
identify inhibiting and supporting factors. Students, the primary subjects of literacy 
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activities, have diverse experiences. Some feel motivated, while many perceive it as a 
burden. Through a phenomenological approach, researchers can explore students’ 
emotions, perceptions, and expectations regarding their interest in reading. The 
presence of digital devices and platforms has changed people’s reading habits. Many 
people prefer short visual content to reading textbooks. However, technology can also 
be used to expand access to literacy, for example, through e-books or audiobooks. 
 
Families also play a crucial role in fostering an interest in reading from an early age. 
Parents who actively read stories and provide an environment rich in reading 
materials can influence their children’s reading habits. Family support and 
involvement are crucial in building a culture of literacy at home. The family 
environment plays a significant role in shaping reading habits. Parents who enjoy 
reading tend to pass this interest on to their children. However, busy schedules and a 
lack of awareness often hinder this. In addition to education and the family, 
communities and literacy movements also play a role in fostering reading interest. 
Various initiatives, such as mobile libraries, book clubs, and literacy festivals, are 
efforts that can encourage people to be more active in reading. Collaboration between 
the government, the private sector, and the community is essential for the success of 
these movements. Reading is key to achieving individual success and sustainable 
community development. A literate society is better able to face global challenges, 
participate in economic development, and contribute to a better social life. The lack of 
libraries and the difficulty of accessing quality books are serious problems, especially 
in rural areas.  
 
Many schools lack adequate books, resulting in a lack of reading interest. Some 
students read because of academic demands (extrinsic motivation), while others do so 
for pleasure (intrinsic motivation). Phenomenology can reveal how literacy activities 
can shift extrinsic motivation to intrinsic. Monotonous literacy activities, such as 
simply reading for 15 minutes before class, are often boring. Innovations, such as 
review competitions, storytelling, or collaborations with art, are needed to increase 
participant enthusiasm. Reading not only increases knowledge but also fosters critical 
thinking, empathy, and creativity. Therefore, literacy activities should focus not only 
on quantity but also on the quality of understanding. Several studies show that 
reading interest differs between males and females, as well as between age groups. 
Phenomenology can help understand reading preferences and effective approaches 
for each group. Phenomenology, as a qualitative research method, can uncover the 
meaning of the experiences of subjects involved in literacy activities. This approach 
allows researchers to understand how participants interpret literacy activities and 
how this influences their reading interest. It can also provide insights into the real 
impact of these activities from the participants’ perspectives. 
 
Implementing appropriate strategies is a crucial step in increasing reading interest. 
These strategies include providing engaging and relevant reading materials, 
developing digital literacy skills, and raising awareness of the importance of literacy 
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through public campaigns. These efforts must be carried out continuously and involve 
various parties. If literacy activities can be implemented holistically involving schools, 
families, communities, and the government then increasing reading interest is 
possible. However, a strong commitment from all parties is required. Overall, 
increasing reading interest is a challenge that requires serious attention and concrete 
action from all parties. It is hoped that by increasing interest in reading, students of 
SDN 3 Banyuasin II can become more literate, critical, and innovative. Research by 
Kuntarto et al. (2023) used phenomenological methods to describe the role of teachers 
as motivators, facilitators, and mentors in literacy activities at SDN 93/I Lopak Aur. 
The results showed that active teacher involvement in school literacy activities and 
reading corners can increase students’ interest in reading, despite obstacles such as a 
lack of facilities and infrastructure.  
 
Furthermore, Silvana & Setiani (2018) highlighted the role of librarians in the 
information literacy program at SD Hikmah Teladan. Using a qualitative approach 
using a case study method, this study found that librarians played a significant role 
in increasing students’ interest in reading through various activities such as reading 
competitions, writing competitions, book reviews, and storytelling. Eep (2018) also 
conducted a phenomenological study in the context of the School Literacy Movement 
(GLS) in West Java. This study revealed that implementing GLS through reading 
challenges can strengthen students’ character education, including increasing interest 
in reading. However, the success of this program is influenced by the types of books 
read and the support of teachers and librarians. Based on the research above, literacy 
problems that occur can be resolved according to the conditions or circumstances of a 
subject, such as research that will be conducted at SDN 3 Banyuasin II, Banyuasin 
Regency, which is the only elementary-level educational institution in Sungsang IV 
Village, which has B accreditation, and has adequate facilities for carrying out the 
learning process. The teaching staff at the school is quite qualified; this can be seen 
from the education of teachers who have qualified for Strata 1 education, as many as 
25 teachers, and teachers who have received education certification, as many as 19 
teachers. With Internet or wifi facilities at the school, it helps improve the quality of 
learning at school, and the library is also equipped with a reading park as a place to 
increase literacy.  
 
However, with these facilities, the literacy level of SDN 3 Banyuasin II is still relatively 
low; this is evidenced by the summary of the results of the 2025 School Report, namely, 
compared to 2024, the numeracy ability of SDN 3 Banyuasin II experienced the highest 
increase among other indicators. Of all the achievements this year, character is the 
indicator achievement with the best achievement; however, literacy achievement is 
the lowest achievement, one of which is caused by low competence in reading literary 
texts. Less than 40% of students have achieved the minimum competence for reading 
literacy; efforts are needed to encourage students to achieve minimum competence. 
The percentage of students who have achieved the minimum competence for literacy 
skills this year is 36.67%, down 13.33 from 2024 (percentage of 50%). In addition to the 
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results of the educational report card, it was also found that there are still several 4th 
grade students who are not yet fluent in reading or spelling. From the list of student 
visits to the library, it can be concluded that there is a lack of student interest in 
reading. This needs to be reviewed; what causes this to happen?. 
 
Thus, phenomenological studies provide in-depth insights into the experiences and 
challenges faced by teachers and librarians in efforts to improve literacy. This 
approach allows for a more comprehensive understanding of the needs and effective 
strategies for developing reading interest among students. Previous research has 
identified that literacy issues, particularly reading interest and ability, can be 
addressed by addressing the unique circumstances of the subject and the relevant 
institution. In the context of SDN 3 Banyuasin II, despite the availability of various 
learning support facilities such as a library, reading center, adequate internet access, 
and qualified and certified teachers, student literacy levels particularly the ability to 
read literary texts remain relatively low. This is indicated by the decline in the 
percentage of students achieving minimum literacy standards from 50% in 2024 to 
36.67% in 2025. 
 
Previous studies have highlighted the importance of facilities and infrastructure in 
supporting literacy improvement, but recent research highlights that the primary 
factor in low literacy is often related to students’ suboptimal reading interest, despite 
the availability of various facilities. Observation results and library visit data show a 
low level of student visits to the library, and there are still students who are not yet 
fluent in reading, especially in grade 4. Given these conditions, this updated research 
focuses on a phenomenological perspective, namely by delving deeper into the 
subjective experiences of teachers, librarians, and students regarding the 
implementation of literacy activities in schools. This latest research seeks to: 

1. Document the experiences and challenges faced by teachers and librarians in 
encouraging students’ interest in reading, specifically using a 
phenomenological approach that emphasizes understanding individual 
meanings and experiences. 

2. Identify inhibiting and supporting factors that influence the successful 
implementation of literacy activities, including the physical, social, and 
psychological environments of students. 

3. Examine the effectiveness and impact of various literacy programs and 
activities implemented in schools, with a focus on fourth-grade students as a 
representative illustration of the issues encountered. 

4. Recommend strategies and intervention models based on real-life experiences 
that can be applied contextually to increase students’ interest in reading and 
literacy. 

 
With these findings, it is hoped that this research can provide a more significant 
contribution not only in providing solutions based on empirical data but also in-depth 
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understanding of the needs and motivations of students in building a culture of 
literacy in elementary school environments, especially at SDN 3 Banyuasin II. 
 
 
B. Methods 
 
This research was conducted at SDN 3 Banyuasin II, located in Sungsang IV Village, 
Banyuasin II District, Banyuasin Regency, South Sumatra Province. This research took 
place in September 2025. This timeframe was carefully chosen to provide sufficient 
space for the researcher to conduct observations, interviews, and documentation 
related to the implementation of literacy activities among fourth-grade students at 
SDN 3 Banyuasin II. The research subjects were students at SDN 3 Banyuasin II, with 
the aim of increasing reading interest by analyzing existing literacy activities at the 
school and implementing improved literacy activities. The informants in this study 
were one principal, one school administrative staff member, one librarian, one fourth-
grade teacher, and 10 fourth-grade students. 
 
This research employed a qualitative descriptive method with a phenomenological 
approach. Qualitative research is a research approach used to understand social or 
human phenomena from the perspective of the subjects involved in the research. This 
research focuses on the meanings, experiences, and perspectives of individuals or 
groups within their natural contexts. The steps in phenomenological research include 
determining the location and individuals, the approach process, the informant 
selection strategy, data collection techniques, data recording procedures, field issues, 
and data storage and reporting (Aguas, 2022; Mishra & Batra, 2025). Creswell states 
that in a phenomenological approach, participants do not have to come from the same 
location (Dodgson, 2023). The most important thing is that they have directly 
experienced the phenomenon being studied. Researchers must select individuals who 
are able to convey their experiences clearly and in detail. Therefore, the research 
location is determined based on the availability of relevant participants. Selecting the 
right participants is crucial for the research process to be effective and efficient. 
 
Interviews in phenomenological research require a careful approach and cannot be 
conducted directly or hastily. Researchers are required to possess patience and good 
communication skills to build comfortable relationships with participants, ensuring 
they feel valued and open to sharing their lived experiences. The primary criteria for 
informants in phenomenology are individuals or groups who have experienced a 
particular phenomenon and are able to articulate their experiences. Selecting 
informants can be time consuming because researchers need to ensure they are 
capable of providing rich information. Interviews can be conducted repeatedly to 
extract deeper data from appropriate informants. Data sources are obtained from 
interviews or observations, with the remainder coming from documents, archives, 
and other sources. Data are also obtained from informants, namely all parties directly 
involved in the activities that are the focus of the research. In this study, data collection 



Journal of Social Work and Science Education 
Volume 7 (2) 2026, 1618-1632 
E-ISSN 2723-6919, P-ISSN 2746-0827  
 

 

1624 

techniques were carefully selected to produce credible data that aligns with the object 
and objectives of the study. The use of several techniques simultaneously is expected 
to provide comprehensive data, thus fully describing the phenomenon being studied.  
 
The researcher selected three data collection techniques: open-ended structured 
interviews, open-ended participant observation, and secondary documentation from 
articles, to ensure the collected data has depth, validity, and a variety of perspectives. 
These three methods were also selected taking into account the characteristics of the 
research subjects and the context of literacy activities at SDN 3 Banyuasin II. The 
synergy between these techniques is believed to optimize the data exploration 
process, resulting in more accurate and representative research results. In this study, 
the author used data validity techniques using triangulation. This technique is used 
by comparing data collected from various data collection techniques, for example, 
observations of an object, by combining the observations with in-depth interviews 
conducted by the researcher. The triangulation technique involves re-examining the 
data using three methods: source triangulation, method triangulation, and time 
triangulation. In this study, the data analysis technique applied is the interactive 
model by Miles and Huberman, which includes data presentation, data reduction, 
data verification, and conclusion drawing (Miles et al., 2018). 
 
C. Results and Discussion 
 
The Role of Literacy Activities in Building Reading Interest in Grade 4 Students of 
SDN 3 Banyuasin II 
 
Based on the research findings, it was found that the principal acts as the person in 
charge and policymaker for literacy activities, while teachers act as motivators, 
encouraging student engagement both in the classroom and in the library. Students 
actively participate in literacy activities, which effectively increases their interest in 
reading, as reflected in their increased enthusiasm for reading both in the classroom 
and at home. Furthermore, the benefits of literacy include increased insight, reading 
comprehension, and writing motivation, as well as its contribution to academic 
achievement and student participation in reading competitions. However, the main 
obstacles faced are a lack of habituation and suboptimal teaching methods for 
fostering reading interest. The main findings of this study indicate that one effective 
strategy for developing students’ interest in reading is through the implementation of 
systematically designed and participatory literacy activities. The implementation of 
literacy activities, such as a dedicated 15-minute reading time at the beginning or end 
of lessons, the provision of reading corners in the classroom, daily bookkeeping, and 
the involvement of the entire school community, has contributed to the formation of 
reading habits and increased student enthusiasm for literacy.  
 
This activity not only accustoms students to reading but also creates a literate school 
ecosystem where reading becomes part of their identity and daily routine. 
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Furthermore, the presence of varied non-curricular reading materials and public 
involvement in literacy activities broadens students’ horizons and encourages social 
interaction through book discussions. From the phenomenological perspective 
outlined by Husserl, these findings reflect students’ subjective experiences interacting 
with school literacy practices (Hansen, 2023). Through this strategy, the essence of 
students’ reading experiences is evident in their intrinsic motivation to make reading 
part of an authentic learning experience. In this case, the researcher seeks to set aside 
prejudices and describe in depth how literacy activities are not merely formal 
activities but a process of constructing meaning and literacy awareness among 
students, as outlined in phenomenology. 
 
The correlation between the results of this study and previous research further 
strengthens the argument regarding the effectiveness of an integrated literacy 
approach. Habibi (2025) who quantitatively concluded that the School Literacy 
Movement has a positive and significant impact on reading interest, contributing 39%. 
All of this previous research consistently provides an empirical basis for the 
integration of literacy programs across various educational ecosystems to build 
student reading interest, strengthening the substance of the findings in this study. 
Theoretically, the role of literacy activities in developing reading interest can be linked 
to external factors, as stated by (Banowati et al., 2023), which include the availability 
of facilities and support from the surrounding environment, such as encouragement 
from teachers and peers. The importance of external factors such as the environment 
that influence individual reading interest, including physiological and intellectual 
aspects of the individual, as well as socioeconomic background and experiences 
(Syaira Ali Arandas, 2023; Taylor et al., 2023). In this context, the implementation of 
literacy activities in elementary schools is in line with previous research that 
emphasizes the important role of positive environmental and social support in 
facilitating the development of students’ reading. In other words, a structured and 
sustainable literacy program can be a catalyst in creating a reading environment that 
supports and stimulates reading interest among students. 
 
An individual’s interest in reading will develop optimally and tend to increase 
significantly if supported by creative literacy activities, accompanied by the use of 
adaptive technology relevant to the needs of today’s generation. Creative literacy 
activities, such as providing innovative reading corners, selecting varied reading 
materials, and using digital literacy applications, can create a more engaging and 
meaningful learning experience for students. Furthermore, integrating technology 
into literacy activities facilitates access to information, expands reading resources, and 
adapts students’ preferences to their preferred reading materials. This, in turn, 
encourages the development of more positive reading habits, as students no longer 
view reading as a monotonous obligation but rather as an interactive process closely 
related to their daily lives. When examined from the perspective of constructivist 
theory, the process of developing reading interest through creative literacy activities 
and technology demonstrates that individuals actively construct knowledge based on 
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their own experiences and direct interactions with various reading sources and 
learning environments (Yang, 2022). Meanwhile, sociocultural theory also emphasizes 
that social interaction and cultural support, specifically the role of family, teachers, 
and literacy communities, are essential factors in fostering reading interest (Aisyah et 
al., 2025). Through collaboration between creative approaches and the use of 
technology, students experience a process of internalizing knowledge through 
dialogue, discussion, and literacy exploration, positioning them as active participants 
in cognitive development. 
 
These findings align with research conducted by Al Otaiba et al. (2023), which 
demonstrated that optimal implementation of literacy activities has proven effective 
in increasing reading interest in elementary school students. The study also 
emphasized the importance of collaborative efforts between families and educators in 
supporting a culture of literacy, including innovations such as reading corners and 
book collection renewal. Therefore, fostering and enhancing reading interest is 
fundamentally dependent on the synergy between innovative literacy activities, the 
use of technology, and a conducive socio-cultural environment. The research by 
Wahyuni & Bee Tin (2026) highlighted that low student reading interest is largely 
influenced by the role of parents, the family environment, and teacher involvement. 
One effective approach teacher can take is to provide reading corners in classrooms 
and regularly replace book collections to encourage students’ interest in reading. 
Teachers are seen as playing a significant role in fostering reading interest, particularly 
through active support and facilities that support reading activities. 
 
This study, however, emphasizes that the success of literacy activities depends heavily 
on the supervision of the principal and teachers, as well as the teachers’ creativity in 
managing literacy activities to make them more engaging. Literacy activities in 
schools must be tailored to the students’ circumstances and characteristics while also 
taking technological advancements into account. It’s important to avoid pressuring 
students to read, allowing their interest in reading to emerge naturally. Supporting 
factors for reading interest include the availability of resources, teacher and parental 
support, a comfortable learning environment, and creative literacy activities. 
Inhibiting factors, such as a lack of reading books and time, often pose obstacles. 
 
Implementation of Literacy Activities in Building Reading Interest in Grade 4 
Students of SDN 3 Banyuasin II 
 
The second finding in this study is the implementation of literacy activities in schools 
that can foster students’ interest in reading. These literacy activities encompass several 
stages: habituation, development, and learning. In the habituation stage, one effective 
implementation is allocating fifteen minutes of reading time each day before class 
begins, either through reading aloud or sustained silent reading. Furthermore, 
creating a literacy-rich physical school environment, such as the presence of a school 
library, reading nooks, and comfortable reading areas, as well as providing a 
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collection of print, visual, digital, and multimodal texts, also contributes to increasing 
students’ interest in reading (Khosa, 2025). The implementation of literacy activities 
to foster reading interest in fourth-grade students at SDN 3 Banyuasin II is a 
significant finding, demonstrating the subjective dynamics of students’ interactions 
with literacy activities in the school environment.  
 
The literacy activities implemented include various methods of stimulating reading 
interest, such as providing reading nooks in classrooms, intensive morning reading 
programs, and actively engaging students in discussions and story-based approaches 
relevant to their daily lives. Through this strategy, teachers not only act as facilitators 
but also contribute to creating meaningful narratives of reading experiences, thereby 
fostering students’ curiosity and love of reading. The successful implementation of 
these literacy activities is reflected in increased student participation in each reading 
activity, as well as a shift in students’ paradigms regarding reading, from what was 
initially perceived as a monotonous activity to one that is enjoyable and full of 
exploration. 
 
The discussion of students’ subjective experiences aligns with Husserl’s 
phenomenological theory, which emphasizes the importance of returning to authentic 
experiences and suspending all inherent prejudices and assumptions. In this context, 
students’ experiences in each literacy activity become a “phenomenon” captured in 
an authentic way, where understanding of reading interest is built on students’ 
conscious interactions with school-facilitated literacy activities. The “epoché” process 
is indirectly actualized when students gradually abandon negative perceptions of 
reading and interpret the activity as part of the need and joy of learning. This finding 
also aligns with research by Alneyadi et al. (2023), which confirms that effective school 
management in facilitating literacy activities has been proven to improve students’ 
literacy skills, both in the digital and conventional realms. Therefore, it can be 
concluded that optimizing literacy activities that take into account students’ subjective 
experiences and are supported by effective school management significantly 
contributes to the sustainable development of students’ reading and literacy interests. 
The positive correlation between the implementation of literacy activities and 
increased student reading interest aligns with research conducted by Dewani et al. 
(2025). This finding emphasizes the importance of implementing literacy activities in 
improving students’ reading skills and interests in school. 
 
Supporting and Inhibiting Factors of Literacy Activities in Building Reading 
Interest in Students of SDN 3 Banyuasin II 
 
In the context of this research, one of the important findings to be discussed is the 
supporting and inhibiting factors in literacy activities. Literacy activities are complex 
and involve various aspects, both internal and external. Internal factors include 
individual motivation and interest, while external factors relate to the availability of 
reading materials, the family environment, and support from the surrounding 
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community. This finding indicates that the success of a literacy program depends 
heavily on how these elements synergize to overcome existing challenges. Supporting 
factors can include strong institutional commitment, as demonstrated by the 
participation of a school principal who has a vision and dedication to the success of 
literacy activities. Furthermore, adequate funding is essential to provide the necessary 
facilities and infrastructure, such as books and adequate library facilities.  
 
Support from educators and collaboration with other stakeholders are also vital 
elements in facilitating a literacy program that can sustainably foster students’ interest 
in reading. Previous research by Kartikasari (2022) also indicated that while 
supporting factors such as principal commitment and funding availability exist, 
significant barriers exist, such as limited reading materials and low parental 
participation. This underscores the importance of a coordinated, multidimensional 
approach to improving the effectiveness of the School Literacy Movement in 
Indonesia. 
 
A literature review by Kartikasari (2022) shows that strategically addressing these 
factors can strengthen the implementation of the School Literacy Movement by 
addressing existing limitations and maximizing the potential of available support. 
Therefore, efforts to improve literacy require synergistic collaboration between all 
relevant parties, including policymakers, educators, students, and families. The 
findings of this study indicate that the use of digital media and technology plays a 
significant role in fostering reading interest among students. The application of digital 
media in the learning process allows easier and more flexible access to various reading 
resources and provides a more engaging, interactive platform for students. Students 
can explore reading materials independently through various digital applications and 
platforms, which not only enriches their reading experience but also motivates them 
to be more actively involved in literacy activities. With interactive features and rich 
content, digital technology can stimulate students’ curiosity and engagement in 
reading. 
 
In line with the researched by Al-Obaydi (2023), a humanistic approach to digital 
learning is a determining factor in increasing students’ interest in reading. Humanistic 
elements, such as personalized learning experiences and positive emotional 
reinforcement, play a crucial role in engaging students with reading materials 
provided through digital platforms. Riyadi’s (2022) research, which used a descriptive 
qualitative approach, found that a regular village literacy mentoring program (twice 
a week and independent study with a family tutor) improved students’ reading ability 
(85%). Family and environmental support were key. The main obstacles in this study 
were that early educational activities begin at home and the variability of 
family/parental support. The emphasis was on strengthening literacy not only at 
school but also through the role of the family and the environment. 
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The above research provides an in-depth comparison with the author’s research, 
namely: 

1. This research uses phenomenology to highlight the experiences of students and 
teachers in greater depth, emphasizing the intrinsic aspects of reading interest, 
the need for supervision and creativity, as well as adaptation to technological 
dynamics and individual character. 

2. Your research also incorporates psychological and sociocultural factors, 
including intrinsic motivation, resource availability, and current challenges. 

 
Therefore, this research complements the previous analysis with a more holistic and 
personalized approach, as well as an in-depth understanding of the internal dynamics 
of students and the educational environment as factors shaping the development of 
reading interest. 
 
D. Conclusion 
 
This study on literacy activities at SDN 3 Banyuasin II yields several key findings 
regarding the development of students’ reading interest. First, literacy activities play 
a significant role in fostering reading interest, but their effectiveness is contingent 
upon active supervision from principals and teachers, as well as teacher creativity in 
designing engaging programs. Second, successful implementation requires contextual 
understanding of school conditions, student characteristics, and technological 
influences, while ensuring that reading emerges from students’ intrinsic motivation 
rather than external pressure. Third, multiple supporting factors enable reading 
interest development, including adequate resources, teacher and parental support, a 
comfortable environment, and creative programming. Conversely, significant 
inhibiting factors include limited reading materials, insufficient reading time, 
negative technology impacts, lack of parental engagement, and low self-motivation. 
The practical implications of these findings are multifaceted. For school principals, the 
results underscore the necessity of providing consistent supervision and creating 
policies that prioritize literacy as a school-wide initiative. Teachers must develop 
creative approaches that make reading activities engaging and pressure-free, 
transforming literacy from a mandatory task into an enjoyable habit. Schools should 
conduct regular assessments of available resources and student needs, strategically 
investing in diverse reading materials that appeal to different interests and reading 
levels. Parental involvement is critical; schools should establish family literacy 
programs and communication channels that educate parents on supporting reading 
at home. Regarding technology, rather than viewing it solely as an inhibitor, schools 
should integrate digital literacy strategically curating educational apps, e-books, and 
online reading platforms that complement rather than compete with traditional 
reading. For future research, several recommendations emerge. First, intervention 
studies could test specific teacher creativity strategies and their measurable impact on 
reading motivation. Second, longitudinal research tracking students from early to 
later grades would reveal how reading interest evolves and what interventions yield 
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sustained engagement. Third, comparative studies across schools with varying 
resource levels would illuminate how contextual factors moderate the effectiveness of 
literacy programs. Fourth, research exploring the intersection of digital and print 
reading investigating how technology can be harnessed positively rather than merely 
resisted would provide nuanced guidance for modern literacy instruction. Finally, 
qualitative studies examining the lived experiences of students with low self-
motivation could uncover deeper psychological barriers and inform targeted 
interventions. 
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