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Abstract: Teacher performance remains a central concern in elementary education 
because it reflects the quality of instructional planning, classroom implementation, 
assessment, and professional responsibility. This study examines the effects of work 
discipline and emotional intelligence on teacher performance in public elementary 
schools. A quantitative causal-associative survey was conducted in 13 public 
elementary schools in Sumber Marga Telang District, Indonesia. From a population of 
170 teachers, 119 respondents were selected using proportionate stratified random 
sampling with a 5% error level. Data were collected using structured questionnaires 
measuring work discipline, emotional intelligence, and teacher performance. The 
instruments were tested for validity and reliability, while the data were analyzed 
using descriptive statistics, assumption tests, simple regression, and multiple 
regression with SPSS 26. The results show that work discipline had a positive and 
significant effect on teacher performance (B = 0.338; t = 9.026; p < 0.001; R2 = 0.411). 
Emotional intelligence also had a positive and significant effect (B = 0.295; t = 8.064; p 
< 0.001; R2 = 0.357). Simultaneously, work discipline and emotional intelligence 
explained 82.5% of teacher performance variance (R = 0.908; R2 = 0.825; F = 273.312; p 
< 0.001). The novelty of this study lies in integrating behavioral compliance and 
emotional maturity as complementary predictors of teacher performance in a 
geographically specific elementary-school context. The findings imply that school 
improvement should combine consistent discipline management with systematic 
emotional competence development. 
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Work Discipline 
 
A. Introduction 
 
Teacher performance is a decisive factor in the quality of elementary education 
because teachers translate curriculum goals into meaningful classroom experiences 
(Seo et al., 2025). In public elementary schools, teacher performance is not limited to 
the completion of administrative tasks; it includes lesson planning, instructional 
implementation, classroom interaction, assessment, feedback, professional 
responsibility, and social engagement with students, colleagues, and parents. Studies 
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on workplace performance show that employees' contribution to organizational goals 
is shaped by individual capability, work behavior, psychological resources, and the 
conditions under which work is performed. In the school context, these dimensions 
become especially important because the quality of teacher work is directly connected 
to student learning opportunities, classroom climate, and the credibility of schools as 
public institutions (Neira et al., 2022). 
 
What is already known is that teacher performance is strongly associated with both 
organizational behavior and personal resources. Work discipline represents the 
behavioral side of performance because it refers to punctuality, rule compliance, task 
completion, and responsibility in carrying out school duties. Previous studies indicate 
that work discipline is frequently related to higher teacher performance because 
disciplined teachers tend to be more consistent in attending school, preparing learning 
documents, implementing instruction according to schedule, and completing 
assessment obligations. Discipline is also linked with the managerial capacity of 
schools to maintain regular routines and minimize unnecessary loss of instructional 
time, particularly in elementary schools where students rely heavily on predictable 
teacher presence and classroom structure (Welsh, 2024). 
 
Emotional intelligence represents the psychological side of teacher performance. It 
refers to teachers' ability to understand their own emotions, regulate emotional 
responses, motivate themselves, empathize with students, and maintain positive 
social relations. The concept of emotional intelligence was introduced as a set of 
abilities involving the appraisal, expression, regulation, and use of (Szcześniak & 
Tułecka, 2020). Later empirical studies show that emotional intelligence is related to 
job performance, leadership, attitudes, and social effectiveness in organizations. For 
teachers, this capacity is essential because classroom work is emotionally demanding 
(Frenzel et al., 2021). Teachers regularly face students with diverse needs, parental 
expectations, curriculum changes, administrative pressure, and interactional conflicts. 
Emotional intelligence can help teachers manage stress, build empathy, sustain 
motivation, and create supportive classroom relationships (Rahman et al., 2024). 
 
In elementary schools, the relationship between emotional intelligence and teacher 
performance is particularly important. Young learners often express academic 
difficulty through emotional behavior, dependency, withdrawal, or classroom 
disruption. Teachers who can regulate their emotions are more likely to respond 
constructively rather than reactively (Samnøy et al., 2023). They can transform 
classroom challenges into opportunities for guidance, communication, and character 
formation. Research on teacher well-being and classroom processes shows that 
teachers' emotional resources influence classroom interaction, job satisfaction, 
burnout, and student adjustment. Therefore, emotional intelligence should not be 
treated as an additional soft skill only; it is part of the professional capacity needed to 
sustain high-quality teaching (Nelson et al., 2025). 
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Although work discipline and emotional intelligence have each been studied in 
relation to teacher performance, what remains insufficiently understood is how these 
two factors operate together in public elementary schools with specific geographical 
and organizational characteristics. Many studies examine discipline as a single 
managerial variable, while others examine emotional intelligence as a psychological 
variable (Watanabe et al., 2024). This separation can lead to a partial understanding of 
teacher performance (Prieto, 2021). In practice, a teacher may be punctual but 
emotionally reactive, or empathetic but inconsistent in completing professional 
responsibilities. Performance improves when behavioral regularity and emotional 
maturity reinforce each other. This study therefore treats work discipline and 
emotional intelligence as complementary predictors rather than isolated variables. 
 
The state of the art in teacher performance research suggests three important 
directions (Pennington, 2021). First, teacher performance should be examined as a 
multidimensional work outcome, not merely as self-reported satisfaction or 
attendance. Second, studies should consider both external behavior and internal 
psychological competence because teaching is simultaneously regulated by school 
rules and interpersonal relations (Aldrup et al., 2024). Third, school-based evidence 
should be sensitive to local context. Public elementary schools in Sumber Marga 
Telang District provide a relevant case because teachers work across multiple schools 
in a district with logistical and geographical challenges. The thesis from which this 
article is developed reported concerns such as teacher tardiness, administrative gaps, 
and signs of emotional fatigue in handling classroom diversity. These conditions make 
the integration of work discipline and emotional intelligence empirically meaningful 
(Aldrup et al., 2024). 
 
The novelty of this study is the construction of an integrated behavioral-affective 
model of teacher performance in public elementary schools. Work discipline is 
positioned as a behavioral compliance factor, while emotional intelligence is 
positioned as an affective and interpersonal competence factor (Mcnulty & Politis, 
2023). By testing the partial and simultaneous effects of both variables, the study 
contributes to educational management by showing whether teacher performance is 
better explained by discipline alone, emotional intelligence alone, or the synergy 
between the two. This contribution is relevant for school principals and education 
offices because improvement programs often focus heavily on attendance and 
administrative compliance while giving less attention to emotional competence, stress 
management, and relational professionalism. 
 
Based on the preceding discussion, this study addresses three research questions: (1) 
Does work discipline influence teacher performance in public elementary schools? (2) 
Does emotional intelligence influence teacher performance in public elementary 
schools? (3) Do work discipline and emotional intelligence simultaneously influence 
teacher performance? In line with these questions, the study tests three hypotheses: 
H1, work discipline has a positive and significant effect on teacher performance; H2, 
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emotional intelligence has a positive and significant effect on teacher performance; 
and H3, work discipline and emotional intelligence simultaneously have a positive 
and significant effect on teacher performance. The conceptual framework of the study 
is presented in Figure 1. Work discipline and emotional intelligence are positioned as 
independent variables that influence teacher performance both partially and 
simultaneously. 

 
Figure 1. Conceptual Framework of the Study 

 
B. Methods 
 
This study used a quantitative approach with a causal-associative design. The design 
was selected because the study aimed to test the effect of two independent variables, 
namely work discipline and emotional intelligence, on one dependent variable, 
namely teacher performance. A survey method was used to obtain measurable 
responses from teachers and to analyze the statistical relationship among variables. 
The quantitative design allowed the researcher to determine the partial effect of each 
predictor and the simultaneous effect of both predictors on teacher performance (Hair 
& Alamer, 2022). The research was conducted in public elementary schools 
throughout Sumber Marga Telang District, Indonesia. The population consisted of 170 
teachers distributed across 13 public elementary schools. Because the teachers were 
distributed across different school units, the sampling technique used was probability 
sampling with proportionate stratified random sampling (Birrell, 2020). This sampling 
approach was chosen to ensure that teachers from each school were represented 
proportionally. The minimum sample size was calculated using the Slovin formula 
with a 5% error level, resulting in 119 respondents. This sample size was considered 
adequate for regression analysis and representative of the population structure. 
 
The variables were operationalized as follows. Teacher performance was defined as 
the quality of teachers' professional work in planning, implementing, evaluating, and 
improving learning (Juuti et al., 2021). It included instructional preparation, classroom 
teaching, student assessment, feedback provision, professional responsibility, and 
social interaction. Work discipline was defined as teachers' compliance with school 
rules, time discipline, and responsibility in completing teaching and administrative 
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duties. Emotional intelligence was defined as teachers' ability to recognize and 
regulate their own emotions, motivate themselves, empathize with students, and 
build constructive social relations in the school environment. 
 
Data were collected through structured questionnaires. The questionnaire items were 
arranged using a Likert-type response format to capture teachers' perceptions of work 
discipline, emotional intelligence, and teacher performance. The work discipline 
instrument measured discipline in time use, rule compliance, and responsibility. The 
emotional intelligence instrument measured self-awareness, self-regulation, self-
motivation, empathy, and social skills. The teacher performance instrument measured 
planning, implementation, evaluation, and professional responsibility in learning 
activities. Before the main data analysis, the instruments were tested through validity 
and reliability procedures. Construct validity was used to ensure that the items 
represented the measured indicators, while reliability was assessed using Cronbach's 
Alpha (Mikkonen et al., 2022). 
 
The data analysis was conducted using SPSS version 26. The first step was descriptive 
analysis to describe the minimum score, maximum score, mean, standard deviation, 
and variance for each variable. The second step was assumption testing. Normality 
was examined using the Kolmogorov-Smirnov test and visual inspection of residual 
distribution. Linearity was examined using ANOVA linearity output. 
Multicollinearity was examined using Tolerance and Variance Inflation Factor (VIF), 
while heteroscedasticity was examined using scatterplot analysis. The third step was 
hypothesis testing. Simple linear regression was used to test the partial effect of work 
discipline on teacher performance and the partial effect of emotional intelligence on 
teacher performance (Petrides et al., 2004). Multiple linear regression was used to test 
the simultaneous effect of work discipline and emotional intelligence on teacher 
performance. Statistical significance was determined at alpha = 0.05. 

 
Table 1. Population and Sample Distribution 

No. School Population Sample 

1 SDN 1 Sumber Marga Telang 12 8 
2 SDN 2 Sumber Marga Telang 12 8 
3 SDN 3 Sumber Marga Telang 23 16 
4 SDN 4 Sumber Marga Telang 12 8 
5 SDN 5 Sumber Marga Telang 11 8 
6 SDN 6 Sumber Marga Telang 17 12 
7 SDN 7 Sumber Marga Telang 12 8 
8 SDN 8 Sumber Marga Telang 13 9 
9 SDN 9 Sumber Marga Telang 11 8 
10 SDN 10 Sumber Marga Telang 17 12 
11 SDN 11 Sumber Marga Telang 8 7 
12 SDN 12 Sumber Marga Telang 10 7 
13 SDN 13 Sumber Marga Telang 12 8 
Total  170 119 
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C. Results and Discussion 

 
Descriptive Results 
 
The descriptive analysis was conducted to provide an initial picture of the variables 
measured in the study. Work discipline had a minimum score of 58 and a maximum 
score of 150, with a mean score of 112.71 and a standard deviation of 19.148. Emotional 
intelligence had a minimum score of 69 and a maximum score of 150, with a mean 
score of 112.92 and a standard deviation of 20.440. These values indicate that the 
respondents showed varied levels of work discipline and emotional intelligence, 
making the data suitable for regression analysis. Teacher performance was treated as 
the dependent variable. The descriptive findings show that teachers in the research 
setting differed in punctuality, rule compliance, emotional regulation, interpersonal 
responsiveness, and professional execution of duties. This variation supports the 
relevance of testing work discipline and emotional intelligence as predictors of teacher 
performance (Anwar et al., 2021). 
 

Table 2. Descriptive Statistics of Research Variables 
Variable N Minimum Maximum Sum Mean Std. Deviation Variance 

Work 
discipline 

119 58 150 13,413 112.71 19.148 366.663 

Emotional 
intelligence 

119 69 150 13,437 112.92 20.440 417.806 

 
Assumption Testing 
 
Before hypothesis testing, several regression assumptions were examined. The 
normality test using Kolmogorov-Smirnov produced a significance value above 0.05, 
indicating that the residual data were normally distributed. Visual inspection through 
histogram and normal P-P plot also supported this conclusion. The linearity test 
showed that the relationships between the independent variables and teacher 
performance were linear, so the regression model could be used for further analysis 
(Olsen et al., 2020). The multicollinearity test showed that the Tolerance value for work 
discipline and emotional intelligence was 0.995 and the VIF value was 1.005. Because 
the Tolerance values were above 0.10 and the VIF values were far below 10, 
multicollinearity was not detected. The scatterplot analysis also showed that the 
residual points were randomly distributed around the zero line, indicating that 
heteroscedasticity was not detected. Based on these results, the regression model met 
the required assumptions for hypothesis testing. 
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Hypothesis Testing 
 
The Effect of Work Discipline on Teacher Performance 
 
The first hypothesis tested whether work discipline had a significant effect on teacher 
performance. The simple regression result showed that work discipline had a positive 
and significant effect on teacher performance, with a regression coefficient of 0.338, a 
t-value of 9.026, and a significance value of 0.000. Since the significance value was 
below 0.05, H1 was accepted. The model summary showed an R value of 0.641 and an 
R2 value of 0.411, indicating that work discipline explained 41.1% of the variance in 
teacher performance. 
The Effect of Emotional Intelligence on Teacher Performance 
 
The second hypothesis tested whether emotional intelligence had a significant effect 
on teacher performance. The simple regression result showed that emotional 
intelligence had a positive and significant effect on teacher performance, with a 
regression coefficient of 0.295, a t-value of 8.064, and a significance value of 0.000. 
Since the significance value was below 0.05, H2 was accepted. The model summary 
showed an R value of 0.598 and an R2 value of 0.357, indicating that emotional 
intelligence explained 35.7% of the variance in teacher performance. 
 

Table 3. Simple Regression Results 
Model Predictor B Std. Error Beta t Sig. R R2 

1 Work discipline 0.338 0.037 0.641 9.026 0.000 0.641 0.411 

2 Emotional 
Intelligence 

0.295 0.037 0.598 8.064 0.000 0.598 0.357 

 
The Simultaneous Effect of Work Discipline and Emotional Intelligence on 
Teacher Performance 
 
The third hypothesis tested the simultaneous effect of work discipline and emotional 
intelligence on teacher performance (Chen et al., 2024). The multiple regression result 
showed that the two independent variables together had a positive and significant 
effect on teacher performance. The ANOVA result produced an F-value of 273.312 
with a significance value of 0.000. Since the significance value was below 0.05, H3 was 
accepted. 
 
The multiple regression equation was: Teacher Performance = 43.453 + 0.361(Work 
Discipline) + 0.318(Emotional Intelligence). This equation indicates that teacher 
performance increases when work discipline and emotional intelligence increase. The 
model summary showed an R value of 0.908, an R2 value of 0.825, and an adjusted R2 
value of 0.822. Therefore, work discipline and emotional intelligence simultaneously 
explained 82.5% of the variance in teacher performance. 
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Table 4. Multiple Regression Results 
Predictor B Std. Error Beta t Sig. Tolerance VIF 

Constant 43.453 3.302 - 13.159 0.000 - - 
Work 
discipline 

0.361 0.021 0.686 17.605 0.000 0.995 1.005 

Emotional 
intelligence 

0.318 0.019 0.645 16.571 0.000 0.995 1.005 

Model summary R = 
0.908 

R2 = 0.825 Adj. R2 = 
0.822 

F = 273.312 Sig.= 0.000 SEE = 
4.257 

 

Source: SPSS output, processed research data, 2026. 
 

Discussion 
 
The result confirms that work discipline is a significant predictor of teacher 
performance. Teachers who are disciplined in time management, rule compliance, and 
professional responsibility are more likely to prepare lessons, attend classes 
consistently, complete administrative duties, and carry out classroom activities in an 
organized manner. In elementary schools, discipline is particularly important because 
instructional time, classroom routines, and teacher consistency strongly influence the 
continuity of learning (Bell, 2020). 
 
This finding is consistent with studies showing that work discipline is a major factor 
in teacher performance (Toropova et al., 2020). Work motivation and work discipline 
were associated with teachers’ performance, while work discipline and leadership 
also contributed to teacher work outcomes. However, discipline should not be 
interpreted narrowly as punishment or rigid control. In school organizations, effective 
discipline is better developed through clear expectations, fair supervision, consistent 
feedback, and a positive working climate. Thus, principals need to maintain 
accountability while also creating supportive conditions for teachers to perform their 
duties responsibly. 
 
The finding that emotional intelligence significantly affects teacher performance also 
supports the view that teaching is an emotional and social profession. Teachers with 
higher emotional intelligence are better able to regulate emotions, maintain 
motivation, empathize with students, communicate with colleagues, and respond to 
classroom challenges constructively. These abilities are central in elementary schools 
because young students need both academic instruction and emotional support. 
Emotional intelligence helps teachers maintain calmness, patience, and 
responsiveness when dealing with diverse student behavior (Foster & Mccloughen, 
2020). 
 
The result is supported by emotional intelligence research in organizational and 
educational settings. Emotional intelligence is related to job performance because it 
supports emotion perception, emotional regulation, and effective interpersonal 
behavior. In the school context, teachers’social and emotional competence contributes 
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to classroom climate and student outcomes. This means that teacher development 
programs should not only focus on curriculum administration and pedagogical 
procedures but also include emotional regulation, empathy, communication, and 
resilience training (Pozo-rico et al., 2023). 
 
The simultaneous result provides the strongest contribution of this study. Work 
discipline and emotional intelligence together explained 82.5% of teacher performance 
variance, which is higher than the separate contribution of work discipline or 
emotional intelligence. This indicates that teacher performance is better understood 
through an integrated behavioral-affective model (Fleckenstein et al., 2024). Discipline 
ensures that teachers are present, prepared, rule-compliant, and responsible, while 
emotional intelligence enables teachers to sustain positive interactions, regulate stress, 
and communicate effectively. When both factors are present, teacher performance 
becomes more stable and professionally meaningful. 
 
This integrated result has contextual significance for public elementary schools in 
Sumber Marga Telang District. The district includes schools with different access 
conditions and local challenges. In such a context, teacher discipline becomes essential 
for protecting instructional time, while emotional intelligence becomes essential for 
maintaining resilience under challenging working conditions. The high simultaneous 
effect may reflect the complementary function of the two variables: discipline 
addresses regularity and responsibility, while emotional intelligence addresses stress, 
interpersonal quality, and classroom climate. 
 
The study also has managerial implications. School principals should design teacher 
improvement programs that combine discipline management with emotional 
competence development. Attendance monitoring, lesson-plan supervision, and 
administrative evaluation should be accompanied by supportive feedback, peer 
discussion, emotional coaching, and professional reflection. Education offices can also 
use these findings to develop training programs that integrate accountability, well-
being, and teacher professionalism. At the same time, the study should be interpreted 
with caution because the data were collected through questionnaires and may be 
affected by self-report bias (Berkel et al., 2020). Future studies should use mixed 
methods, classroom observation, longitudinal designs, or principal-rated 
performance data to strengthen causal interpretation and explore other variables such 
as principal leadership, organizational culture, teacher motivation, professional 
competence, compensation, and school climate. 
 
D. Conclusions 

 

This study concludes that work discipline and emotional intelligence are 
complementary determinants of teacher performance in public elementary schools 
throughout Sumber Marga Telang District. Work discipline was proven to have a 
positive and significant effect on teacher performance, indicating that punctuality, 
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compliance with school regulations, orderly completion of instructional 
administration, and responsibility in classroom duties strengthen the quality of 
teachers' professional work. Emotional intelligence was also proven to influence 
teacher performance, showing that self-awareness, self-regulation, motivation, 
empathy, and social skills help teachers manage classroom interaction, respond to 
diverse learner characteristics, and maintain productive relationships with students 
and colleagues. Simultaneously, work discipline and emotional intelligence made a 
strong contribution to teacher performance, as reflected in the high correlation and 
determination values. This means that teacher performance improves most effectively 
when external professional order is supported by internal emotional maturity. The 
findings imply that school leaders should not view performance improvement merely 
as a matter of enforcing attendance or administrative compliance. Discipline 
development needs to be combined with systematic support for teachers' emotional 
competence through coaching, reflective supervision, peer mentoring, and continuous 
professional development. For schools located in geographically challenging areas, 
such as Sumber Marga Telang District, discipline policies should also consider 
contextual barriers while maintaining clear standards of accountability. Practically, 
principals and education offices can use these results as a basis for designing 
integrated teacher development programs that balance rule-based management with 
socio-emotional capacity building. Future studies may expand the model by adding 
leadership, motivation, organizational climate, workload, digital administration, or 
teacher well-being variables. Further research may also apply mixed-method or 
longitudinal designs to explain more deeply how discipline and emotional 
intelligence develop over time and how both variables influence learning quality, 
student outcomes, and sustainable school improvement in elementary education 
contexts across different rural and semi-rural school settings in Indonesia. 
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