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Abstract: This study investigates whether the learning outcomes differ between BIPA
students taught by English Education graduates and those taught by Indonesian
Education graduates. Employing a convergent mixed-methods comparative design,
the study integrated quantitative achievement data with qualitative learner
perceptions collected during the same instructional period. Quantitative data were
obtained through a standardized Indonesian language achievement test assessing
vocabulary, grammar, reading comprehension, and sentence construction, and were
analyzed using descriptive statistics and an independent-samples t-test. Qualitative
data were collected through five open-ended questions and analyzed thematically to
explain and triangulate the quantitative findings. The results revealed a statistically
significant difference in learning achievement between the two groups, with students
taught by English Education graduates achieving significantly higher scores than
those taught by Indonesian Education graduates (M = 81.83 vs. 57.00; #(58) = 8.318, p
<.001). Qualitative findings reinforced these results by indicating that learners in the
English Education group perceived clearer instructional explanations, greater
opportunities for classroom interaction, and more supportive feedback, which helped
explain their higher achievement. These findings suggest that teachers’ academic
backgrounds are associated with different instructional orientations that influence
BIPA learning outcomes. The study provides empirical evidence to inform BIPA
teacher recruitment, professional development, and teacher education policies aimed
at strengthening instructional quality in Indonesian language programs for foreign
learners.

Keywords: BIPA Instruction, English Education, Indonesian Education, Learning
Achievement, Mixed Methods

A.Introduction

Recently, modern language instruction to non-native speakers has been framed as an
innovative vehicle for facilitating intercultural communication, promote international
education, and enable seamless global mobility. In this perspective, Indonesia has
sought to internationalize the teaching of Indonesian and the promotion of Indonesian
culture by advocating Bahasa Indonesia Bagi Penutur Asing (BIPA) (Isnaniah, 2021;
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Oktaviani & Amra, 2024; Rohimah, 2021). Today, BIPA programs are offered in
numerous institutions of higher learning, national cultural institutions, and
Indonesian embassies/ consulates all over the world. Students in these programs come
from diverse linguistic, cultural, and educational backgrounds. Consequently, BIPA
instruction has evolved from a predominantly form-focused endeavor to a
sophisticated enterprisethat aims to integrate the teaching of language (linguistic and
communicative competence) and culture (Haliq et al., 2025; Tiawati et al., 2023, 2024).
The growing global interest in Bahasa Indonesia has led to a significant expansion of
Bahasa Indonesia for Foreign Speakers (BIPA) programs across formal and non-formal
educational settings. As Indonesian is increasingly positioned as a language of
regional and international communication, the quality of BIPA instruction has become
a critical concern, particularly with regard to teacher competence and academic
preparation. Effective BIPA instruction requires not only pedagogical skill but also a
strong command of Indonesian linguistic systems, including grammar, discourse,
pragmatics, and sociocultural norms, which differ fundamentally from those of
learners’ first languages.

Consider in Indonesia where appropriate, the professional qualifications of BIPA
teachers are not solely pedagogical considerations but are also explicitly regulated by
national language policy. Law of the Republic of Indonesia Number 24 of 2009 on the
Flag, Language, State Symbol, and National Anthem mandates the protection,
development, and internationalization of the Indonesian language, positioning
Indonesian as a symbol of national identity that must be taught accurately and
responsibly. This legal framework implicitly emphasizes that Indonesian language
instruction for foreign learners should be delivered by educators with adequate
linguistic competence and academic grounding in Bahasa Indonesia.

More specifically, the Regulation of the Minister of Education and Culture of the
Republic of Indonesia Number 27 of 2017 concerning BIPA Implementation provides
formal guidelines for the organization of BIPA programs. This regulation stipulates
that BIPA instructors are expected to possess competencies related to Indonesian
language mastery, pedagogical skills, and cultural knowledge. The regulation
highlights that BIPA instruction is a specialized field of language education, requiring
systematic understanding of Indonesian linguistic structures and usage rather than
general foreign language teaching experience. Such policy directions reinforce the
normative expectation that BIPA teachers should ideally have an academic
background in Indonesian language education.

Change in BIPA pedagogy is continuing in conjunction with other advancements in
the pedagogy of other foreign and second languages. Current practice in the field has
integrated the use of communicative competencies, the facilitation of interlearner
communication, and the use of learners and socially contextualized materials in the
learning process, as opposed to teaching other previous models that focused on
behavior, grammatical accuracy, and other forms of language learning in isolation
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(Fatimah & Rahmawati, 2022; Milati, 2024; Zahid, 2025). More recent works
addressing the pedagogy of BIPA have fostered and demonstrated the use of
stimulating and demanding learners use of the target languages communicatively, as
well as the use of authentic materials and tasks that are integrated with the culture
and pedagogy in the teaching of BIPA. Of course, the use of these materials, tasks, and
design principles in the teaching of BIPA, takes into account the principles of
sociocultural theories of language education and of CLT. Impediments to the
enactment of the principles of pedagogy described in this are in the primary and most

mental models of the teaching professionals (Romijn et al., 2021; Turlybekov et al,,
2024).

It is generally accepted that the strongest predictor students” outcomes is the quality
of the teacher. In the case of BIPA, teachers are expected to not only be proficient in
the Indonesian language, but also demonstrate pedagogical adaptability, cultural
sensitivity, and knowledge of second language acquisition (Mukti, 2020; Tantri et al.,
2025). In contrast to the more regulated pathways in English language teacher
education, BIPA instructors in Indonesia are generally heterogeneous in their
academic backgrounds, mainly English Education and Indonesian Education. These
two fields of study are representative of different disciplinary traditions, theories, and
pedagogical frameworks, all of which can significantly influence the way teaching is
done (Laksono & Ismiatun, 2023).

Education program alumni are prepared within the fields of applied linguistics and
second language acquisition, with significant training in communicative language
teaching, task-based learning, and learner-centered pedagogy. For these educators,
fluency, interaction, and functional language use are the main goals of instruction
(Salmanova, 2025). On the other hand, alumni from Indonesian Education Programs
are more likely to be trained in the language’s structure, grammar instruction, textual
analysis, and literary-cultural studies. These educators prioritize accuracy, usage of
formal language, and mastery of the standard Indonesian language. While both of
these training orientations may be seen alongside standard pedagogy, and are
valuable in their own right, they also demonstrate very different ideas of what
effective language learning for non-native speakers is (Mufidah & Sari, 2022).

Theoretical analysis of such interdisciplinary divergences can be performed under the
concept of which includes the beliefs, knowledge and experiences teachers possess,
and how those are translated into different instructional methods. Evidence stemming
from the field of teacher cognition suggest that varying education backgrounds of
teachers, as well as their discipline specific identities, shape their lesson planning,
management of classroom dynamics, feedback mechanisms, and evaluation of
students’” performances. In the educational context of languages, such cognitive
orientations influence the balance between accuracy and fluency, the extent of learner
autonomy, and the type of meaningful opportunities for input and output. Hence,
applying the teacher cognition approach in understanding BIPA instruction can shed
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light on how teachers” educational qualifications may influence the students’ learning
outcomes (Borg, 2003).

BIPA has gained attention from the academic world, but most of the attention has been
from studies that look into teaching materials, integration of culture, teacher training
models, and student motivation. Although these studies provide some valuable
information about BIPA teaching, they assume teacher competence is the same across
the board and they do not analyse teacher background as a variable that can be
compared. Very little literature actually looks into the link between a teacher\’s
academic background and the academic achievement of students learning BIPA. More
specifically, there seems to be little to no literature that uses a comparative framework
to investigate if students taught by a teacher whose major is English Education achieve
more than students taught by a teacher whose major is Indonesian Education (Tiawati
et al., 2024).

This absence is also compounded by how many language education studies
conceptualize learning achievement. Learning achievement is viewed as a
multidimensional construct made up of knowledge of language, the ability to
communicate, and the confidence of the learners to use the target language (Sya et al.,
2021; Zeng, 2023). However, within BIPA and other emerging instructional contexts,
empirical studies attempt to define achievement using very limited criteria and
descriptive evaluations without focusing on outcomes related to the teacher. This
explains why the relationship among teacher education pathways, teaching methods,
and student achievement is sparse, both theoritically and in studies (Dzulkurnain et
al., 2024; Eka et al., 2024).

More generally, the BIPA discussions include the Indonesian language studies field;
however, the problems regarding its pedagogy are similar to those encountered in
English education and in the teaching of foreign languages in general. These include
the tension between accuracy and fluency, the diversification of the target learners,
and the alignment of assessment to the teaching of communication, which are some
of the key issues in various contexts of language education. This means that empirical
evidence gathered in BIPA classrooms is valuable as it can provide issues that are
likely to be transferable in language teacher education and even in English education,
especially in contexts when the teachers are qualified using a wide range of disciplines
(Suyitno, 2015; Widyasari & Dardjito, 2022).

Though theoretically, the intersection of teacher cognition and teacher background is
significant, evidence connecting these dimensions to BIPA learning outcomes is
scarce. So far, studies examining the intersection of teachers” academic formation and
learner’s responseses of classroom instruction on language achievement through the
lens of objective measures are few and far between. The lack of such studies narrows
the gap within the literature and subsequently the possibilities for developing
evidence-informed interventions pertaining to BIPA teacher education and
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continuing professional development (Dhari & Syafryadin, 2025).

The present study aims to resolve this gap through a mixed-methods comparative
analysis of BIPA students’ learning outcomes. BIPA students taught by English
Education and Indonesian Education teachers are the subjects of this research.
Quantitatively, the study compares the Indonesian language achievement of BIPA
students taught by English Education-majored teachers and those taught by
Indonesian Education-majored teachers using a standardized Indonesian language
proficiency test aligned with BIPA proficiency descriptors. Qualitatively, students’
responses of instructional practices, classroom interactions, feedback and culture
integration are analyzed. By combining these two strands of data, the study aims to
show whether or not a gap in achievement is present and which of the teacher’s
educational background is responsible for it through their pedagogical practices
(Kalinowski et al., 2020; Solikhah & Budiharso, 2020).

This study addresses the following research questions: RQ1: Is there a statistically
significant difference in Indonesian language learning outcomes between BIPA
students taught by teachers with English Education backgrounds and those taught by
teachers with Indonesian Education backgrounds? RQ2: How do BIPA students
perceive the instructional practices of teachers from these two academic backgrounds
in terms of instructional clarity, classroom interaction, feedback, and cultural
integration? In the context of teacher education and pedagogy, especially BIPA
teaching, the study aims to contribute to the existing knowledge. Those who make
rural and urban BIPA teachers training pedagogy, balance communicative
competence, linguistic accuracy, and integrate culture in a diverse classroom, and
therefore make pedagogy that rural and urban BIPA pedagogies integrated and
evidence-based.

B. Methods
Research Design and Methodological Orientation

In this study, the researchers applied a comparative mixed-methods design to analyze
diversities in learning achievements of the BIPA students with respect to the academic
qualifications of the students’ teachers. In order to ascertain the study’s outcome,
learning outcomes, and students’ responses of classroom activities and settings, the
study specifically compared two classes in the students’ learning: those BIPA students
learning with educators who majored in Indonesian education and those students
learning with educators who majored in English education. The comparative structure
of the design allowed the study to find out the extent to which the variations of the
educational pathway of the teachers could be reflected in the students’ learning
achievements in the integration of a foreign language (Ivankova et al., 2006; Riazi &
Candlin, 2014; Wei, 2022).
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A convergent mixed-methods approach was undertaken in which, during the same
instructional period, achievement data, and perception data were collected and
analyzed separately before being merged in the interpretation phase. This approach
was necessary so that learning achievement was analyzed as a measurable
phenomenon and as a pedagogically embedded complex relevant to the instructional
choices and the classroom ecologies. The merged data strands meant that the current
study could address not only the existence of any statistically significant differences
between the two groups, but also the extent to which students” experiences in the
classroom could account for some of the performances patterns (Gierus et al., 2025;
Ortega-Auquilla et al., 2022). A convergent mixed-methods approach is particularly
relevant here in BIPA research, since learning outcomes in foreign language education
embrace several cognitive as well as contextual elements. The current study, with the
integration of achievement data and learner perception data, is able to provide a
broader understanding of instructional effectiveness provided by different teacher
academic backgrounds (Latif & Wasim, 2024).

Research Context

Participants in this investigation were enrolled in one of the Indonesia tertiary-level
BIPA (Bahasa Indonesia for Foreign Speakers) programmes which have been adapted
from the Indonesia national BIPA implementation framework. The objective of the
BIPA programme was to help students gain communicative competence in the
Indonesian language, and achieve accurate language use, and cultural familiarity
through integrated language teaching. To enhance instructional uniformity among the
instructional groups, participating classes met the same syllabus, learning outcomes,
and assessments, with particular regard to central language components and teaching
duration. This uniformity in instruction reduced the curricular elasticity and the other
learning outcomes could be attributed to the teachers” qualifications, rather than to
differences in the institutions, or the curriculum (Isnaniah & Islahuddin, 2020;
Rahmanu et al., 2023).

The defined instructional context focused on a particular segment of the A2-Bl
learning spectrum; foreign language learning developmental stages particularly at
this juncture can be significantly shaped by the instructional manner, feedback
provisions, and interaction in the classroom. Face-to-face classes were held over the
course of one teaching cycle, where student engagement and participation were
prioritized, and instruction was conducted exclusively in Indonesian. Because of this
controlled teaching environment, an immersion was then offered where the context
permitted the study of the possible consequences of the teacher’s academic
qualifications on the students’ learning achievement and responses related to the
classroom ecology.
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Description of Participants and the Sample Selection Method.

The description of the sample included 60 international students in the BIPA
programs, divided in that sample to consist of two equal groups. Group A: 30 students
with teachers having Indonesian Education qualifications. Group B: 30 students with
teachers having qualifications in English Education. The selection of the sample was
intentional, and the inclusion criteria was 1) a students’ presence in an A2-B1 BIPA
course; 2) a students” completion of at least a defined teaching period with the same
teacher, and 3) a students expressed voluntary willingness to participate in the study.
It was determined that the sample size was sufficient for conducting the analysis, so
the study was able to perform inferential statistical tests with reasonable assurance.
The analysis was also context-specific, but having more participants made the analysis
more reliable, thus making it easier for the researchers to make claims about the
differences between the groups they compared.

Table 1. Participant Profile and Grouping
Group  Teacher Background Proficiency Level = Number of Students

A Indonesian Education A2-B1 30
B English Education A2-B1 30
Total 60

Research Instruments

The two research questions were answered using two complementary instruments: an
Indonesian language achievement test and a student open-ended questionaire.

Indonesian Language Achievement Test

The achievement test used in this study was developed with reference to the Uiji
Kemahiran Berbahasa Indonesia (UKBI), which is a standardized Indonesian
language proficiency assessment officially administered by the Language
Development and Fostering Agency of the Ministry of Education, Culture, Research,
and Technology of the Republic of Indonesia. UKBI is designed to measure Indonesian
language proficiency across different user groups, including native speakers and
foreign learners, and is aligned with internationally recognized principles of language
proficiency assessment. As a standardized test, UKBI applies systematic procedures
in test construction, scoring, and interpretation, ensuring consistency, reliability, and
validity across administrations. The proficiency descriptors used in UKBI are
comparable to international language proficiency frameworks, allowing test results to
be interpreted beyond local instructional contexts. For this reason, UKBI has been
widely adopted as a reference instrument in academic, professional, and international
settings requiring standardized measurement of Indonesian language competence.

The achievement test was composed of 20 test items covering learners’ ability to
master vocabulary, grammar, reading comprehension, and the construction of
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sentences. These aspects were chosen as they are the primary learning objectives at
the A2-B1 BIPA levels, and are also the ones that are typically focused on during the
assessments done in the classrooms. The test items were formulated in accordance
with the BIPA proficiency level descriptors, and was modified from the Uji Kemahiran
Berbahasa Indonesia (UKBI) (Oktriono, 2019). Expert judgment from a panel of
experienced BIPA instructors was used to confirm the content validity of the test, as
they were the ones who reviewed the test items and provided feedback on whether
the language used, the levels of difficulty, and the instructions were unambiguous.
The test was scored using a simple scoring method where students earned a score of
one for every correct answer until they reached the maximum of 20 points.

Open-Ended Questionnaaire

The student responses instrument in this study consisted of five open-ended questions
designed to elicit learners’ reflective accounts of their learning experiences in BIPA
classrooms. Unlike Likert-scale questionnaires that quantify attitudes, this instrument
adopted an open-ended format to allow participants to describe their experiences,
challenges, and responses in their own words. The questions focused on learners’
experiences related to vocabulary learning, grammar instruction, reading
comprehension, sentence construction, and overall instructional influence, aligning
directly with the skill domains assessed in the achievement test. (Bui, 2022; Jin & Peng,
2022).

The open-ended questions were not intended to function as an independent
quantitative measurement tool. Instead, they served a qualitative explanatory role,
providing contextual insights to help interpret differences in learning achievement
identified through statistical analysis. This approach is consistent with mixed-
methods research principles, where qualitative data are used to explain and enrich
quantitative findings rather than generate standalone claims (Nawi et al., 2020). Prior
to full administration, the questions were reviewed and piloted with a small group of
non-native speakers of Indonesian to ensure clarity, appropriateness of language, and
relevance to the BIPA learning context. Feedback from the pilot phase was used to
refine question wording and minimize potential ambiguity, thereby enhancing the
credibility of the qualitative data (Tavakol & Dennick, 2011).

Table 2. Instrument Description and Purpose

Number

Instrument Focus Data Type Function
of Items yp
. . Measure
Achievement Vocabulary, grammar, reading, . .
. 20 Quantitative  learning
Test sentence construction
outcomes
Open-ended Vocabulary learning, grammar 5 Qualitative Explain and
Questionnaire instruction, reading comprehension, triangulate
sentence construction, overall achievement
instructional influence patterns
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Data collection Procedures

Data collection was conducted in two sequential stages. First, the achievement test
was administered under standardized and proctored conditions to ensure inter-group
uniformity. All participants received identical instructions and were allotted the same
amount of time to complete the test. This procedure was implemented to minimize
procedural bias and to ensure that any observed differences in test performance could
be attributed to instructional factors rather than testing conditions (Alareifi, 2023).
Following the completion of the achievement test, participants were invited to
respond to the open-ended questionnaire. Administering the qualitative instrument
after the test allowed learners to reflect on their instructional experiences while these
experiences were still salient and directly connected to their test performance. To
reduce potential social desirability bias and encourage honest responses, all
participants completed the questionnaire anonymously (Nederhof, 1985).. The
qualitative data obtained from this stage were used to explain and triangulate the
quantitative findings derived from the achievement test.

Data Analysis

After confirming that the sample size was sufficient for comparative analysis, the
quantitative data from the achievement test were analyzed using both inferential
statistics and qualitative analysis. Descriptive statistics, including mean scores and
standard deviations, were first computed to provide an overview of learners’
performance in each instructional group. These statistics offered an initial depiction
of achievement patterns across vocabulary, grammar, reading comprehension, and
sentence construction.

To examine differences in learning achievement between students taught by teachers
with Indonesian Education backgrounds and those taught by teachers with English
Education backgrounds, an independent-samples t-test was employed. Prior to
conducting the inferential analysis, the assumptions of normality and homogeneity of
variance were examined to justify the use of parametric testing. In addition to testing
for statistical significance, effect size (Cohen’s d) was calculated to estimate the
magnitude and practical significance of any observed differences, recognizing that
effect size provides more meaningful interpretive value beyond p-values alone (Diaz-
Reza et al., 2018; Lakens, 2021).

The qualitative data obtained from the open-ended questions were analyzed using
thematic analysis. Responses were first read repeatedly to achieve data
familiarization, followed by initial coding based on the four language skill domains
assessed in the achievement test. Codes were then grouped into broader themes
reflecting instructional practices, learning challenges, and perceived influences of
teaching approaches. Rather than producing numerical summaries, the qualitative
tindings were used to explain and contextualize the quantitative results, particularly
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patterns and differences identified through the t-test.

Finally, an integrated interpretation was conducted by juxtaposing quantitative
achievement outcomes with qualitative themes. This triangulation allowed the
researchers to explore how instructional experiences and teaching practices may
account for observed differences in learning achievement, thereby enhancing the
interpretive depth and credibility of the findings (Hopkins et al., 2009; Wolverton et
al., 2016).

Table 3. Alignment of Research Questions, Instruments, and Analysis

Research Question Instrument Analysis Approach
RO1 Achievement Test l)iizcrlptlve statistics, exploratory t-test, effect
RQ2 Open-Ended Questions  Thematic analysis

Trustworthiness, Validity, and Ethical Considerations

To bolster confidence in the findings, several strategies, including the positive
influence of external expert evaluation on content validity, internal consistency
reliability assessment, and data integration from distinct responses and achievement
sources, were utilized towards establishing credibility (Bakhtiari-Dovvombaygi et al.,
2024; Xu et al., 2020). Ethics were fully maintained whereby participants were engaged
on voluntary and informed bases and assured that data collected would in no way
influence their academic assessment. All participant data were de-identified and kept
in a safe location (De Sa Leite et al., 2018).

Methodological Reflexivity and Limitations

There are numerous methodological principles that should be taken into account per
the limitations of the study. While the sample size is ample enough to assist in
conducting comparative statistical analysis, Only a single instructional lens was used,
which may pose a larger barrier to extrapolating the outcomes to a broader cross BIPA
context. Also, the achievement test was primarily receptive and form-focused
language skills, and no direct measures of productive skills were included in such as
speaking and listening. Such assessment may not be able to reflect the true nature of

the communicative competent learners may have in Indonesian language (De Sa Leite
et al., 2018).

Although studies limitations are present, the study was able to display transparency,
methodological, instruction, and design that is able to triangulate achievement data to
responses data. Rather than forming absolute conclusions, pinpointing BIPA learning
outcomes to precisely how teachers” academic qualifications correlate to, findings are
contextually significant. This also provides insights on the studies findings to
incorporate multi sites, longitudinal designs, and broader, more productive language
assessment instruments in future studies (Liu & Read, 2021).

2721



Journal of Social Work and Science Education
Volume 7 (3) 2026, 2712-2733
E-ISSN 2723-6919, P-ISSN 2746-0827

C. Results and Discussion
1. Result

The study’s findings based on a convergent mixed-methods methodology are
presented in this section. The quantitative and qualitative data were collected and
analyzed concurrently, and integrated during interpretation. Following mixed-
methods methodology guidelines (Ivankova et al. 2006; Riazi & Candlin, 2014; Wei,
2022), the qualitative findings from the open-ended questionnaires are integrated in
an explanatory and triangulatory manner with the quantitative data from the
Indonesian language achievement test, which serves as the primary data point for the
achievement outcome disparity analysis of the two instructional groups. The blending
of these two data strands paints a multifaceted picture of measurable achievement
disparities and unquantifiable learner responses of instructional practices regarding
the academic backgrounds of the teachers. The findings are structured into three
primary subsections. In the first, the overall learning achievement quantitative data
and language skill component breakdowns are presented. In the second, the
qualitative themes from the students’ open-ended responses are summarized to
elucidate the quantitative data. In the third, an integrated interpretation is presented
to illustrate the triangulation of qualitative evidence with the statistical outcomes.

Quantitative Findings: Comparative Learning Achievement

The first research question examined whether there was a statistically significant
difference in Indonesian language learning achievement between BIPA students
taught by teachers with English Education backgrounds and those taught by teachers
with Indonesian Education backgrounds. Students” achievement scores were obtained
from the standardized Indonesian language achievement test adapted from the UKBI
framework. Descriptive statistics and an independent-samples t-test were employed
to compare the performance of the two instructional groups.

Group Statistics

Independent Samples Test

Jur e 1 1 ' {5130 e n e

| 50044 U T T

Figure 1. t-test Statistical Analysis Output
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Based on the results of the Independent Samples t-test, the alternative hypothesis (H,)
states that there is a significant difference between the two groups. The Levene’s test
yielded a significance value of 0.268 (> 0.05), indicating that the variances of the two
groups can be assumed to be equal. Furthermore, the t-test results showed a Sig. (2-
tailed) value of 0.000 (< 0.05), which means that the null hypothesis (Ho) is rejected
and the alternative hypothesis (H;) is accepted. Therefore, it can be concluded that
there is a significant difference between the English Education-taught class and the
Indonesia Majored class, with the English Education-taught class obtaining a higher
mean score (M = 81.83) than the Indonesia Majored class (M = 57.00).

Statistical analysis with an independent samples t-test revealed a statistically
significant difference in overall achievement between the two groups. Assumption
tests for normality and homogeneity of variance were in favor of the application of
parametric analysis. The calculated effect size provided a meaningful magnitude of
difference, indicating that the gap observed was statistically and educationally
significant. The findings strengthened the claim that teachers” academic qualifications
have an effect on the learning outcomes in BIPA instruction.

From the perspective of the skill domains, the most significant differences were in
sentence construction and reading comprehension. Students taught by English
Education teachers were better able to construct grammatically and contextually
correct sentences and were better able to derive meaning from written texts. The
differences in vocabulary and grammar knowledge were present, but the differences
were not as significant as the differences in sentence construction and reading
comprehension. The evidence suggests that instructional methods that combine an
emphasis on the communicative aspects of language with a learner-centered approach
are more effective.

Qualitative Findings: Learners’ Perspectives on Instructional Practices

Qualitative data stem from five open-ended questions concerning learners’
vocabulary, grammar, reading, sentence-writing, and general instruction. Thematic
analyses were conducted, and the responseses were organized by the same skills
associated with the achievement test. As per the goal of qualitative data in a
convergent mixed-methods framework, the findings are not presented as standalone
statements; rather, they offer a narrative explanation to add depth to the quantitative
tindings. Several thematic responses, in general, were noted from students of English
Education teachers. Describing instruction as interactive, flexible, and context-
supportive, they referred to all the language skills and classroom activities. Positive
experiences were shared, with the teaching of vocabulary being linked to
exemplification, contextualization, and practice in using the taught vocabulary in the
speaking and writing activities. Explanations of the grammar were said to be
reasonable, practically focused, and uncoupled from the mere mechanical description
of rules, and, in real-life communication, grammar constructions functioned. Reading
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activities were largely described as structured and not teacher centered, and most of
the predictive, analytic, and meaning-making discussions were devoted to the
achievement of an answer rather than the correction of the answer.

In contrast, students taught by Indonesian Education teachers had a more restricted
learning experience. Students recognized teachers’ strong command of language and
grammar and formal Indonesian, however, instructional rigidity and lack of
scaffolding were reported as problems. Grammar explanations were said to be
detailed, yet difficult to use in language tasks. Vocabulary learning was perceived as
more based on texts than context, and less than learning opportunities for practice.
Reading was often described as focused on answering questions with little to no
interaction or interpretation. These qualitative differences fit the descriptions of the
different approaches in the literature. English Education programs, in contrast, focus
on the pedagogy of communicative language teaching, whereas Indonesian Education
programs focus on formal structural elements, and accuracy. Most importantly, these
views do not imply that Indonesian Education teachers are ineffective. The findings
suggest different instructional foci that could result in different student learning
experiences and outcomes.

Combining both quantitative and qualitative results helps in explaining the further
achievement gaps. the largest achievement gaps give evidence as to why learners
taught by English Education teachers have higher achievement gaps. The learners’
testimonials point to English Education teachers’ teaching practices centered on
classroom interactions, teaching clarity and the use of practical teaching language, and
the influence of practical language teaching on students” sentence construction and
reading comprehension skills. The gaps are evident within the educators” construction
of the grammar with contextual exemplars, the students’ construction of the grammar,
and the contextual reading of the Indonesian texts.

Students’ testimonials give evidence of practical language teaching as captured in the
achievement gaps of the sentence construction and reading comprehension of the
language. Grammar becomes clearer when compared with English structures. Reading
strategies taught by the teacher help comprehension. English background helps connect
explanations (54). The claim of the students referenced above is evidence of the teaching
clarity and contextualization, English Education, and teaching of the reading
Indonesian texts the most in the achievement gaps.

On the one hand, the comparatively lower achievement scores among learners taught
by Indonesian Education teachers are explained by learners” descriptions of various
teaching constraints. While describing the teachers” command of the language, these
students often pointed out the teacher’s deficiency in helping students turn explicit
grammatical teaching into practical communication. This explains the greater
disparity in students” more productive and integrative skills than in the less discrete
areas of knowledge like vocabulary recognition.
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Integrated Interpretation of Findings

The findings, when viewed together, suggest that there is an interplay between
teachers’ academic qualification, teaching methods, and the resultant variability in
learning outcomes for BIPA students. The quantitative data confirms the existence of
a statistically and practically significant learning disparity in favor of the students
taught by the English Education teachers. The qualitative data, on the other hand,
captures the lived reality of learners in relation to different teaching methodologies
employed in the classroom.

In accordance with the principles of convergent mixed-methods (Ivankova et al., 2006;
Riazi & Candlin, 2014; Wei, 2022), the qualitative data do not contradict the
quantitative findings, but rather, enhance their interpretation. The merging of
qualitative and quantitative data increases the overall credibility of the research
findings. It justifies the conclusion that teachers’ academic training impact
pedagogical approaches and significantly influence BIPA learning outcomes,
especially for learners at the A2-B1 levels.

2. Discussion

The current study aimed at investigating whether the differences in teachers’
academic training, specifically English Education and Indonesian Education, result in
differences in BIPA students’ learning achievement, and how student’s responses of
teaching in the classroom may help explain these differences. Using a convergent
mixed-methods approach, the results provide evidence that teacher’s disciplinary
training has a substantial impact on student’s learning outcomes, especially at A2-B1
levels. This discussion focuses on the interpretation of the results, placed within the
context of existing BIPA literature and language education, offers an explanation
within the frameworks of teacher cognition and pedagogical orientation, and
identifies the implications, limitations, and potential for future research.

The BIPA students with teachers from English Education backgrounds scored higher
on the UKBI-referenced achievement test than those with teachers from Indonesian
Education backgrounds. The difference was statistically significant, suggesting the
gap is an educationally relevant phenomenon. The largest differences were in
sentence construction and reading comprehension, whereas the differences in
vocabulary and grammar were smaller. Results demonstrate that the English
Education-trained teachers the advantage does not primarily lie in the knowledge of
discrete linguistic elements, but in students’ knowledge of integrative functional
language use.

From an interpretive point of view, these findings indicate that teaching methods that

focus on communicative use, interactions, and contextualized practice may be
particularly effective for foreign learners of Indonesian at the intermediate level. At
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the A2-B1 level, learners move beyond the rudimentary recognition of linguistic
forms toward more independent and adaptable uses of the language. This includes
the ability to produce sentences and understand written texts and demands more than
just knowledge of the grammar and vocabulary of a language. It needs opportunities
to use the language meaningfully and purposefully within a communicative situation.
The better performance of students taught by English Education teachers, therefore,
seems to be a result of teaching practices that respond to this developmental need.

The qualitative patterns are useful for deepening this interpretation. Students, when
describing English Education teachers, described teaching as clear, interactive, and
enactive, meaning supportive of the use of language in real situations. They praised
teachers for’ use of examples, explanation, and practice (guided practice) and
functional (explanations) practice helping them to understand the linguistic forms, as
well as the describe and function of the forms. In contrast, learners” descriptions of
teaching by Indonesian Education teachers included the expertise of the teachers as
being strong in the field of linguistics, however, students described as most of the
challenges being resulting from dense explanations and the lack of instructional
support. Devoid patterns of qualitative data, described the most strong achievement
difference as being in the integrated, and, in contrast, lacked in the segregated
knowledge areas.These findings echo previous studies on the BIPA pedagogy and
teacher training and broaden their scope. Previous studies have pointed out the
necessity of communicative competence, the merging of culture and instruction, and
learner-centered practices in BIPA teaching (Fatimah & Rahmawati, 2022; Milati, 2024;
Tiawati et al., 2023, 2024). Most of the cited literature pertains to teaching materials,
the structure of the curriculum, or broader principles of teaching, with an almost
blanket assumption of teacher competence. This research is responding to the call in
the literature for studies on teacher effectiveness by providing the first empirical
evidence that teacher background itself is a significant variable and, in the process,
fills an evident gap in the literature, which often lacks a comparative dimension in
assessing the range of academic backgrounds in BIPA teaching and the subsequent
student performance.

The results also align with studies highlighting the intersection of teacher cognition
and practices followed. Borg’s (2003) model posits that teachers’ beliefs, knowledge,
and experiences mostly determined by the professional training they receive-shape
their understanding of the curriculum, lesson construction, and learner engagement.
With respect to this study, English Education teachers, trained in applied linguistics
and second language acquisition, seem to emphasize learner fluency, language
interaction, and functional use of language. In contrast, Indonesian Education
teachers, trained in linguistics with emphasis on an analytical, structuring, and textual
formal accuracy, seem to attend to language correctness and explicit knowledge. Both
orientations are valid and may differ in their outcomes based on the proficiency and
needs of the learners.
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The evidence presented here should not be understood as evidence that Indonesian
Education teachers are incompetent. Rather, they are suggesting that pedagogical
training that teaches Indonesian Education may not be optimally aligned with the
needs of foreign learners that are at the A2-B1 level, specifically in instances where
they are taught in Indonesian. Although immersion is highly regarded in foreign
language teaching, the qualitative evidence indicates that a lack of sufficient
scaffolding may prevent students from being able to internalize and use the language.
This corresponds to the language teaching literature that considers the tension
between accuracy and fluency and the appropriateness of teaching strategies to the
learners’ level of language and cognition.

The implications for BIPA teacher preparation and professional development, in
particular, have BIPA policy-related relevance. National legal frameworks, e.g., Law
Number 24 of 2009 and the Regulation of the Minister of Education and Culture
Number 27 of 2017, cite the importance of BIPA teachers, the Indonesian language,
and knowledge of Indonesian culture. These frameworks correctly identify the
significance of Indonesian Education, but the findings present the need for similar
recognition of Indonesian Education and its elements. For instance, one aspect of the
Indonesian Education system as a discipline, especially at the teacher training and
professional development level, focuses on the pedagogical frameworks for the
teaching of a second language and the particular teaching style of communication.
BIPA teacher education programs are more likely to succeed if they employ
professional preparation models that are neither one, nor the other, or both, so to
speak, one professional preparation model that incorporates linguistics and, to some
degree, teaching.

Practically, the findings suggest that Indonesian Education-trained teachers who
teach BIPA need some professional development that focuses more on communicative
language teaching, teaching that uses the theory of scaffolding, and teaching that
centers on the students. On the other hand, English Education-trained teachers would
need more professional development on the theory of language, especially the
structures and components of the Indonesian language, to ensure they comply with
the formal and appropriate standards of the language, so that they would teach the
language accurately. This sort of professional development that crosses academic
disciplines would address the pedagogical gap in this study and would encourage a
more balanced approach to teaching.

The implications for assessment practices in BIPA programs are positive. In addition
to aiding comparison of learning outcomes and strengthening findings, the UKBI-
referenced achievement test bolsters the test’s outcome validity. Given the observed
differences in integrative skills, future BIPA assessments will likely need to focus more
on the learners’” productive and interpretive skills, particularly in sentence
construction and reading comprehension in order to address more substantive, and
potentially, questions of learners” development. Bringing assessment in line with
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teaching aims and learning objectives is still the most pressing problem in BIPA.

The study is in need of some limitations that must be stated. First, the given sample
size, the study was undertaken within one teaching context. This confines the findings
to a single BIPA program context and institutional culture level. Second, the
achievement test was geared towards more receptive and focused on the skills of form.
Speaking and listening were not directly included. Hence, findings will not capture
learners” full communicative competence, especially in the area of oral interaction.
Third, self-reported respon of the qualitative data could be the result of personal
expectations, learning preferences, or culture, which is a variable for the self-reported
qualitative data.

The outlined limitations present several avenues for future research. First, the future
research may benefit from multi-site studies with a range of BIPA programs to assess
the validity of the present findings across different contexts. Second, longitudinal
studies may be useful in exploring the different ways in which the effect of teacher
academic background changes as learners move to higher levels of proficiency. It is
possible that the teaching strengths derived from Indonesian Education training
become more pronounced at an advanced stage when learners’ training involves more
linguistic precision and style. Third, future research should assess learners’
productive skills (speaking and listening, for example) because such assessments
would provide a more balanced view of learning achievement.

Further research may also consider BIPA teachers combining use of differing
academic training models. Research, especially experimental or design-based studies,
on the possible blending of different pedagogical models for BIPA will be useful in
informing teacher education and curriculum design. Additionally, the absence of
empirical qualitative studies on teachers” own perspectives lacking instructional
decision-making may help work to mitigate the gaps in the conceptual framework
relating to the role of teacher cognition as a moderator between the academic
background of the teacher and the instructional practice at the micro level.

To summarize, the BIPA students’ learning achievements and the instructional
experiences related to the BIPA students’ learning, are, in part, attributable to the
teachers” academic qualifications, as the findings of this study suggest. Using a mixed-
methods approach with a quantitative and qualitative data convergence framework,
this study articulates the extent to which the outcomes of learning and the responses
of the learners are influenced by the teaching style of a teacher trained in a specific
discipline. The findings serve a purpose in the continued engagement with the
teaching of BIPA, teacher training, theoretically language policy, and point to the
necessity of a more structured and informed approach regarding the preparation and
the guidance of the BIPA teachers in a more diverse and international context.
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D.Conclusions

This study engages with the teaching of BIPA, and in particular, the teachers’
academic qualifications, and the impact of this on the learners’ instructional
experiences and teaching the measurable learning outcomes related to the
instructional outcomes. The findings highlight the existence of a relationship between
differences in disciplinary training and the variation of pedagogical practices. This
relationship, in turn, defines the extent to which learners, towards the end of the
intermediate level, possess the necessary and desired competency of the Indonesian
language. The findings discuss the teaching of foreign languages in the context of
BIPA and advocate for a pedagogical approach that communicates the implications of
a stronger focus on the communicative elements of language and the teaching of the
language with greater emphasis on structural elements. The study yielded several
implications. For BIPA teacher education, the findings highlight the potential benefit
of cross-disciplinary integration of applied linguistics, second language teaching, and
Indonesian language structural pedagogy. For teaching practice, the results stress the
need for harmonizing teaching methods with the psychological and communicative
capabilities of students at different stages of development. This study also sparks
some policy controversies regarding BIPA teachers and the potential scope of current
policies.
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